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Introduction  

 

Specifics of Child Development  

The children are born in a diverse, boundless universe, grow, develop and become a complex and diverse 

part of this universe. A person communicates with the environment with her/his whole personality, 

including physical, emotional, cognitive areas and all the potential skills and abilities, characteristic for 

a human being, and is impossible to separate, discuss, and prioritize these areas. All developmental areas 

are equally important. Any experience entirely reflects on the child and contributes to her/his 

development as a whole. Developmental areas, such as physical body, emotions, cognition are just 

separated with the purpose to simplify the study of nature of development, but in reality, they are 

intertwined and constantly interact with each other. E.g. when a baby starts crawling (motor area), 

people around her/him demonstration happiness that makes the child happy too and she/he starts 

crawling with more enthusiasm (emotional area). As crawling enables the child to explore wider space 

around, she/he gets a new experience (cognitive area) of distance -  that at first she/he reaches the 

subjects, located near and then the subjects located far;  by crawling under a chair, the baby explores a 

correlation between the body size and the chair height  and by crawling to a carpet, she/he experiences 

the resistance on knees and different textures on hands.  So, the development of one area is interrelated 

with diverse experiences, that is naturally facilitating the development of other areas.   

The child is initially born with an inexhaustible potential, that is gradually demonstrated, trained and 

perfected through the communication and cognition of the environment, but in some cases, it abruptly 

stops and degrades.  Throughout the lifetime, the child undergoes changes through the communication 

with the environment, by growing, getting mature and acquiring the experience.  Development process 

directly progresses in children and   it follows a certain sequence and individual pace. Direct impact on 

this process is not possible. Only indirectly, the surrounding world determines which skills and abilities 

will the child demonstrate and develop. This world, in most cases, is people, who communicate and 

work with the child, create materials, spaces, and systems, helping them to develop, learn and get 

entertained. What an adult can do to develop the child’s potential is to create a supportive environment. 

Day care center is also transition and connecting link between the family, education and public systems 

and the environment that enables children to communicate, get a different experience and develop. 

So, which is the environment that contributes to the best development and demonstration of the child’s 

abilities? Such environment is welcoming, safe, stimulating, diverse, accessible and caring.       

Welcoming and reliable – Such an environment is a necessary, primary point for the child’s development 

in all developmental areas. Welcoming is demonstrated when the child feels that she/he is welcomed, 

that people around her/him smile,  show interest in her/his interests and wishes, pay due attention to 

know more about her/his needs and individual specifics, inclinations and the internal and surrounding 

world.  Such context arouses the feeling of safety and trust in the child that is a precondition for the 

communication with the environment, demonstrate own abilities and start the development. So, first of 

all, it is important to establish the emotional atmosphere, that is created by people, communicating with 

a child.  Therefore, a positive emotional atmosphere in a day care center should be created together with 

the teachers, caregivers, cooks, drivers, cleaning personnel, other children and their family members.  

Diverse, accessible and safe environment - the child communicates with a surrounding environment 

through the perception channels. She/he sees, touches, hears, tastes and smells everything and develops 

the perception of the environment. E.g. child develops understanding of water when she/he sees water 

in a glass, tastes, smells it, puts hands to water, feels wet, hears dropping water sound. Later, based on 

this experience, she/he builds  wider and abstract knowledge: about different forms of water, symbols 

reflecting water, letters how the word water is spelled.     So, the encouragement of development requires 

the environment where child is able to get information through the different channels that in its turn 
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expands and develops the child’s understanding of the surrounding reality.  Each perception channel 

requires the range: different colors and shapes – for vision; different height, frequency and feature 

sounds for hearing; different textures for tactile perception’ different smells and fragrance for smell; safe 

products having different taste for taste. Availability of such resources provides the possibility for 

offering different activities:  manipulating, coming closer, trying, conducting experiments and trials, 

functional using. Considering all above stated we can say, that the child develops, when offered 

environment enables her/him to look at, hear, touch, use, put to mouth or smell different items, to 

perform activities such as dropping,  throwing, putting in, taking out, opening,  breaking to parts, 

collecting, turning, sticking. Therefore, it is essential to ensure that such resources and materials are 

available in a day care center so that   children can easily move around, touch them and be able to 

initiate development themselves. In such conditions, safety issues should be also considered: purity of 

materials, smooth and rounded edges, avoidance of small details to prevent their swallowing                

Caring environment - caring for the environment and each other; encouragement of mutual support 

behavior, caring and tiding is the value that people always require/meet/face, as often dealing with 

difficulties is possible with others’ assistance.  Self-awareness, the perception of own body, feelings and 

thinking style are very important for child development. It is also important to know what makes the 

child happy or angry, how the child copes with difficulties, what are the results of her/his decisions or 

a choice. So, if the environment enables the child to examine and identify the frames it will help the 

child in self-perception and development.        

Usually,  the child permanently works on self-development through playing. Playing is a joyful, process-

oriented action, initiated by the child and performed at a natural speed. This is an action that the child 

performs when she/he wants it. A newborn baby swings hands and legs for several months and percepts 

the motion, own body, develops muscle strength, that one day leads to turning from side to a side; The 

child observes and tries to imitate adult’s speech, lip movements, tries to pronounce similar sounds and 

after several months, she/he pronounces the first word;  lying in the bed, the child throws about the 

toys,  tries to look out of the edges that leads her/him to the perception of depth – you’ll fall out of a 

bed, if you get over the edge.  Communicating with others, the child examines the frames of 

admissibility and observes what are the reactions caused by her/his behavior, that after months or years 

will be reflected on expressing of emotions and wishes in socially acceptable forms. The internal impulse 

of development is innate in the child, though she/he requires stimulating environment, where she/he 

can act, communicate and play.  

Periodical, careful observation of the child in different situations, indicate which developmental area is 

developing: mostly mumbles and a leading role if given to speech has, predominantly moves and motor 

skills have a leading position, or mostly watches, manipulates and observes the environment. If we 

notice and support the child in the  development of any of these areas by providing of needed resources 

(materials, people), by giving the opportunity to be the initiator (by giving adequate time), by showing 

alternative options of doing something (join and repeat the same sounds that the child produces and 

gradually make them diverse)  the child will become more motivated, finish a certain  section or stage 

of development and start its active application that is  also conditional - more visible.           

Together with providing of appropriate environment and observation on how children play, they can 

be encouraged by actions and different strategies that will retain the format of a game, will be initiated 

by the child, will be joyful process-oriented, follow her/his pace and at the same time will acknowledge 

her/his actions and offer the appropriate challenge. 

Acknowledgement  – acknowledge what child makes or says by giving emotional, encouraging 

comments, by asking questions and sometimes just by being next to a child, listening and sharing the 

emotions: “what an interesting game you  found, can I sit here and watch how you play ?(or draw, or 

model… “Wow, you’ve found so interesting way to solve this task”) When encouraging children, 
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acknowledge their efforts and attempt instead of saying how good their work is. Therefore, 

encouragement of development means encouragement of the process. In this way the child makes more 

progress and reveals her/his potential fully and not only in doses that are satisfying  or expected by 

people around. “You ’ve found so many words, Continue in this way! When giving feedback, avoid 

criticism and instead of general comments, share the concrete information. They will give direction to 

their behavior and actions: “Try to turn the keys until it allows turning”; “Do you want to move this 

picture to that place? Then select it  and move  to the place, you want to locate.” “Throw the ball strongly 

if you want it to get to the basket”.       

Setting a pattern – Show the child an effective way of doing something concrete. It can concern the 

demonstration of own attitudes, reaction on difficulties, behaving in the society. Concrete example 

experienced in a relevant situation is more perceptible than a verbal explanation that is abstract in its 

nature and gives no possibility of repeating it. “Something is going wrong.. I’ll take a break and think 

what is the reason”, “I can’t understand what was said to me,  I’ll ask to repeat or explain; or “Look, I’ll 

show how to use hammer”.       

Adequate challenge – The child demonstrates development and knowledge when we offer them an 

adequate challenge. Help the child by giving tips or prompting to activate the maximal level of existed 

skills “Can you think of a word that rhymes with your name? so, what you think about “NEKA?  EKA- 

NEKA” what else? or try to make the real-life experience a little bit difficult  (is the child is engaged in 

a very simple task) or simple  (if the task is too difficult that makes the child frustrated). E.g. if a child 

amuses oneself by putting the buttons to the box, ask her/him to count the buttons.  If the child counts 

faster than she/he can put the buttons to the box, ask to do both of these actions simultaneously, by 

keeping the same pace.  For this, you can even offer some joyful rhythm.     

Choose one of the strategies, corresponding with a concrete situation and child’s mood. Consider what 

the child can already do and define what will be the next step – goal for a concrete situation. Be flexible 

and careful to select the most effective strategy.  If you notice, that one concrete strategy gives no 

substantial result, try another strategy and tool. Carefully observe each child in different situations at a 

definite periodicity, to identify the developmental area, actual for her/him, to notice what causes her 

/his curiosity, interest, happiness and encourage everyone’s self-regulation process by applying different 

strategies. The child that demonstrates an initiative and actively acquires new experience naturally 

develops in many directions and learns. In its turn, the experiences gained by the child forms and 

strengthens her/his motivation and positive attitude to the learning.         

 

Daily Activities  

Self-care, household (life) and public skills    

From early childhood, people get involved in various daily activities that can be grouped into the 

following categories:    

✓ Self-care (washing, dressing, making hair, personal hygiene, public mobility, etc.);  

✓ Productivity (cooking and cleaning, shopping, learning, vocational activity, etc.);  

✓ Leisure time/recreation (playing, spending time with friends, visiting cinema, hobby, etc.)   

 
Table # 1 introduces daily activities and skills, recommended within the scopes of day care center’s 
program, but not excluding working on the development of other daily skills.   
 
Participation in daily activities is an important condition for the maximally independent and effective 

functioning of a person. Participation in the activities falling under the above-listed categories and 

maintaining of optimal balance between them is important, to retain the welfare and high-quality life 

of each person.   
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At various stages of human life, a definite category of occupation and activities may occupy more time, 

however, it is important that each person have an opportunity to implement and realize own potential 

in diverse occupations and activities.    

 

Development of life skills usually is a natural process that starts at early ages and goes on in different 

environment (home, schools, informal education hobby groups, street, different public places, etc.) 

without any special effort.  However, mastering of a new skill requires the creation of relevant 

conditions, a definite period of time and training.  Providing of a possibility of observing others’ actions 

and frequently repeating/applying them, and in some cases, explicit teaching, create beneficial 

conditions for the child to acquire new skills.      

 

Involvement in daily activities prepares the child for future independent function. E.g. initial skill of 

dressing starts in infants by taking off socks and finishes in the future with a selection of clothes and 

skillful fastening of buttons of different level of difficulty. Going shopping with parents and putting of 

products to a basket develops the child’s independent shopping skills and by handing money to a cashier 

and getting change, the child gets familiar with the purpose of money.       

Realization of concrete activities within the area of daily life skills requires the development of sub-

component skills, such as motor, cognitive, perceptive, social and other skills. e.g. realization of at a first 

glance simple self-care activity such as washing hands requires several important aspects – planning of 

own actions, flexible using of hands, perception, and regulation of temperature and other important 

aspects.   Putting on a T-shirt implies application of many different components such as the orientation 

of own body, a perception of a T-shirt in relation to own body, its imaginary rotation, differentiation of 

right/wrong sides.  

 

The existence of a disability may hinder the adequate development of age-appropriate daily life skills. 

Difficulties in acquiring these skills can be determined by one or a combination of the following factors: 

• Sensory and perceptive difficulties- e.g.: tactile hypersensitivity - low tolerance to definite texture 

clothes or food; problems with perception of own body within a space; problems with perception of 

the interrelation of own body and objects, etc.       

• Motor difficulties - e.g.: problems in keeping the balance, coordination of movements; oral-motor 

difficulties, difficulties in hand functioning, fine motor skills, etc.     

• Intellectual difficulties – e.g.: Difficulties in initiation, action planning/control, remembering, 

retaining of acquired knowledge and generalization, etc.     

• Psychosocial difficulties - e.g.: over-dependence on others, low self-esteem, difficulties in expressing 

of own needs in socially acceptable forms, etc.    

 

We should remember that despite the existed limitations, daily activities and regular participation in 

them create the context for the development of the child’s cognitive, sensory, motor, social and other 

skills. Therefore, the more the child is involved in daily activities despite a disability, the more 

opportunity she/he has to develop-train these skills.  In addition to that, participation in daily activities 

provides the child not only with skills and autonomy for independent functioning but also increases 

her/his self-assessment, feeling of being competent and emotional welfare. 

While not all the children and adolescents with disabilities may be able to perform all daily activities 

completely independently, it is important to increase co-participation and autonomy of the 

child/adolescent that will naturally improve the quality of life of both the child/adolescent and her/his 

direct surrounding and family members. 

 

Initially, when a person starts realization of an activity independently, she/he requires more time and 

assistance from others to accomplish it, however, this acquired experience helps her/him to master and 

become fully independent in this or that activity. Relevantly, people around her/him should be more 

patient and supportive by giving a possibility of frequent participation, facilitation of doing the work 
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independently, dividing activity to small steps and manageable tasks, encouragement, using of feedback 

and praise.      

 

Working on daily activities should become an integral part of a daily routine of a day care center. 

Washing hands before and after meals, taking off a coat and changing of boots, using a toilet several 

times a day, participation in setting a table for meals and taking the dishes to the kitchen, tiding the toys 

and putting them to the containers, helping in cooking - are the routine activities, facilitating the 

development of target skills.       

      

Participation in these activities can be facilitated by following strategies:  

 

- Open shelves located at a low height to easily take and put the items; placing of needed materials (e.g. 

toys) on one place; sorted and thematically differentiated materials/products.  

- Adaptive supporting appliances: e.g. adapted clothes to simplify dressing/undressing; appliance on 

wheels (wheelbarrow), “belt” with pockets, a basket for easy transportation of objects within a space; 

broom with long handle, etc. 

- Putting of environment indicators, visual clues (signs, pictures) on furniture (e.g. on kitchen cupboard), 

on containers,  to simplify searching and sorting of different items 

-  Benchmarks, reflecting  a sequence of activity (e.g. steps in cooking,  washing hands) 

- Visualization of safety tools  

- Dividing of a task to steps, manageable objectives   

- Different level verbal and physical support,  feedback   

 

In addition to daily routine activities, using specially designed program activities are recommended for 

the development of daily life skills. 

 

 

 

 

Child Development Social Area, Communication and Culture  

 

The child is born and grows in other people’s surrounding. She/he develops through the communication 

with others, e.g. by holding hands, hugging, watching to the eyes, smiling, listening to a conversation.  

In a safe, welcoming and supportive environment, the child’s developmental potential gradually starts 

revealing. Later, by trying oneself if different environments, repeating and acquiring experience, the 

child improves and develops social relationship skills even more.            

The child starts imitation of her/his parents and family members from early childhood. E.g. smiles at 

smiling faces, stretches hands when sees someone stretching hands,  tries to repeat the sounds.  As the 

child grows up, she/he tries to explain what she/he wants, tries to understand what others want, what 

are the relationship and communication rules, values and habits in the community.   

Communication is the process of information sharing. At early stages of this process, pre-language skills 

are dominant such as facial expressions, signs, voice intonation.  Later on, speech is added and finally 

the conversation with a child is formed. The child starts to understand what others say, connects the 

words with concrete people, subjects, and starts to pronounce separate words.  Gradually, the child 

communicates own wishes not only by stretching hands and crying but also by pronouncing words 

“water”, “get up”, “out”  that shows her/his family members to understand that she/he wants water, 

wants to be taken to hands or get out.  Year by year, the child enriches the vocabulary, connections 

between the words get more complicated and at a certain age, the child can easily find the items, when 
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she/he is said that the toy is in the bedroom or under the blanket. The child also learns that can express 

own emotions, attitudes, ideas and assumptions on abstract issues, such as:  future life,  figurative 

meaning, belief.             

The day care center, where a child spends 4 or 6 hours has an important role in the child’s emotional 

development. What will help a day care center in the development of social skills of children is: 

adequately arranged environment (spatial arrangement,  furniture and different items);  consideration 

of activities, facilitating the development of social skills to a daily or weekly routine;  special sensitivity 

of the staff  towards  the importance and adequate application of social situations 

  

Physical environment, facilitating social development 

Organize the space of a day care center so that children have: 

- Personal space –  a drawer, peg or a box to keep own clothes and personal belongings   

- Common space, subjects - A space, that can be shared by children. Consider how and where a group 

can sit together and where and how the children can play or work in small groups (3-5 kids); try to 

create a flexible space that can be easily “redesigned” and changing considering the needs.    

- Visualized coexistence rules, accessible for children with different abilities.    

- Materials for trying different roles: masks, accessories, costumes or fabric, etc.  

- Bulletin board   for news   

Daily routine, facilitating social development  

Develop a daily routine of a day care center so, that children repeat socially acceptable skills in a definite 

periodicity, relevantly to a situation     

- Greeting  

- Saying goodbye 

- Assistance 

- Doing things  together in small and big groups: (sharing, waiting, dividing, cooperation)    

- Teaching social skills: at meals, changing clothes, tidying, turn taking, keeping hygiene, etc.    

- Appreciation of diversity  

Activities, facilitating social development  

On the one hand, pay attention to and encourage communication rules in any activity, and on the other 

hand, periodically plan activities, designed for the development of social skills:    

- Social aspects can be integrated in any type activity: sport, music (coming to agreement), art 

(expressing emotions and feelings, understanding and speaking about other’s feelings), science (joint 

discovery, experiments, searching), self-care daily activities  (how you look like,  eat, keep hygiene, 

behave), public life (application of  acquired skills in public spaces – park, shop, entertainment 

center, playground), learning (cooperation,  helping each-other) 

- Games targeted at the encouragement of social skills: e.g. “My gold with me” ,,Red Rover” ,,House’’.  

Application of situations for facilitation of social development  

Use daily life situations of the day care center, to develop social empathy skills in a group:   

- Ritual of sending wishes, if someone is ill.  

- Birthday – congratulation, attention, present (mostly hand made) and sharing a common joy   

Social skills are the skills that we uses for communication and relationship with others both verbally 

(speaking), and non-verbally, by signs, body language and how we look        
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The quality of everyday relationship in human life determines her/his development process. Focusing 

attention on development of communication skills in children if a day care center and application of 

these skills in public places contributed to child’s effective communication with a society. Development 

of social skills in children with developmental problems may require more time, attention and efforts, 

but since a person is a social being with an internal need for communication, it is important that all 

children receive a rich and frequent experience of establishing communication in socially acceptable 

forms. This is, what determines the quality of human life and welfare. The child, who openly 

communicates with others, has friends, shares feelings with others, whom she/he trusts,  and feels  that 

she/he is important and needed for others, is happy and realized. 

 

Activities to Facilitate the development of Social Skills: 

1. ,,I know everyone here’’  

Goal:  ensuring of welcoming and safe environment, facilitation of social relationships, and 

development of greeting skills.     

The game gets actuality:  

✓ At the opening of a day care center, the creation of a new group.   

✓ When the members of already established group get together after a relatively long-term 

holiday   

✓ Any time, when a new members comes to a group  

Resources:  Can be carried out without resources, though passing/transferring of some subject (e.g. clew, 

magic stock, and microphone) can simplify the process: turn taking, facilitating physical contact 

between children, help them to focus on a person whose turn is.  

Progress: Encourage children to take each other at hands and make a big circle, that is the best 

dislocation for establishing contact with everyone in a group. You can also seat children in a circle on 

chairs or on a carpet/cushions.          

Ask children to greet each other in different ways (saying “good morning”, “hello”, nodding, shaking a 

hand) and say own name loudly (demonstrate, if needed). At each following round,  ask them to say 

own name very slowly, then in a low voice, then quickly, then to spell it (if assistance is needed to help 

them to spell their names) then  whisper it, etc.   

While playing, pay attention that everyone is equally involved in a game. e.g. if there is a wheelchair 

user child in the group, ask all the children to sit on chairs.  If there are several children requiring an 

adult’s physical or verbal assistance, ensure that adults stand by the side of kids requiring assistance.  

Also consider, that if any subject is used in a game, be sure that everyone can manipulate with it, at least 

with your assistance. E.g. if you throw a ball for turn taking, be sure that everyone participates in 

throwing and catching. If is preferable to choose a subject that can be easily used by everyone. e.g. sitting 

on the floor, it will be easier for all members of a group to roll and catch a big clew independently (as it 

moves slowly).             

During a play, it is important to introduce children with effective communication tools, e.g. if someone 

communicates with you by nodding, by pictures, sign language or by using buttons, demonstrate 

effective communication model to other children. 

Variations:  

You can ask children to answer the questions:  

- What do you like to play?  
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- What food do you like? 

- Etc. (think of the questions at your discretion  

It will help children to know each other better, share common interests. While one is naming, ask others 

to raise a hand they also if like what was named.   

❖ Name children’s names yourself and encourage to raise hands whose name was said. Ask other 

children to name other children’s names as well.   

❖ Encourage children to roll a clew to other child, which will say own name and roll it to another 

child (instead of passing the clew from hand to hand)  Pay attention that no one is left without 

saying own name. Regulate this aspect and roll a clew to the child that was skipped by children   

❖ Make “personal” cubes together with children. Stick the child’s photo and her/his name on one 

of its sides, favorite color on the second side, favorite character on the third, then favorite food 

on the fourth side, etc. Mix all the cubes in a sack and ask children to take one of them and speak 

about the child whose cube they’ve taken.            

Comment 

Feeling of being familiar with people in a day care center, creates the possibility to develop and retain 

trust, respect, safety skills.   

The ritual of accepting a new member, on the one hand, will help a newcomer to be engaged in a group 

and on the other hand, will help children to try a host’s role and practice social skills of getting familiar 

with other people.     

When accepting a new child to a day care center, it will be beneficial,  to have a flexible format of 

process planning. It will help the child and her/his parent/caregiver and also a day care center staff to 

jointly plan and gradually expand a schedule of visiting the center, establishing first contacts and 

increasing of time of being in the center. It is recommended to provide names and also a picture (in case 

of having permission from the child and parents) to a new child and her/his family, to be able to “get 

familiar” and even remember the names of group members at home, in a safe and protected 

environment.       

Before coming to a group, it will be beneficial to plan preparatory stage. Initially, a caregiver should get 

familiar with the child and her/his family members/supporters.  Preparation process should be started 

one week prior to accepting a mew member. E.g. decorate a personal space (a drawer, peg or a box) for 

a new child;  prepared colorful welcoming garland or a greeting cared with kind words and wishes.    

It is preferable to choose an ideal time (morning or end of the day or time when a group is outside a 

building)  when the child meets group mates for the first time. This is very individual and depends on 

the child and also on accepting group and a daily routine. Ask the child’s parent/caregiver what are the 

activities that the child likes most of all. Use this information for creating the first positive impression 

for the child. Parent/caregiver can be also involved in this process.     

At the stage of transition, when the child gets engaged in common groups activity, you can offer 

everyone to play the “names”. E.g. introduce the child to everyone, ask the child to tell a brief story 

about own name (agree on this with the child and parents) and start playing “I know everyone here”. It 

will be better if everyone says,  sings, writs or shows by signs  (if any of them is nonverbal) own name 

to avoid the discomfort because of not remembering names. Later, after several days you can offer 

children to repeat the name of any of the children she/he wants to pass the turn (here also try to avoid 

mistakes and instead of it actualize repeating of names and adequate reacting on them). Again, be careful 

not to miss anyone. Balance the situation if such a case occurs (name those children that others missed).   

2. ,,My cap with me, your cap with you, her/his cap with her/him”  

Goal:  Encouragement of contacts and communication between children. 



 10 

Resources: You can make paper caps or use holiday caps that can be bought ready. Write  a name of each 

child on each cap and stick her/his photo (may be printed out on a printer). It’ll be preferable to involve 

children in making own caps.  

Progress: Mix the caps and give children to put on the head  (everyone has someone other’s cap). 

Consider if it is not unpleasant for any of them (in terms of perception). Ask children to find own cap 

and also to help others to find theirs, so at the end of the game, everyone has own cap on the head. 

Encourage children to walk chaotically and sing a question  “whose cap is on my head?” When the 

owner notices own cap, she/he shouts “Mine” and this couple change the caps. If only one of them gets 

own cap,  they took each other at hands and go to look for the needed cap together.          

Variations: You can use any other personal item instead of a cap. E.g. in winter it can be gloves (that 

they actually use), one shoe or a bag, that will bring joy and happiness to children   

3. ,,I feel the same” 

Goal:  Trying oneself in other’s role; development of creativity; imitation of others facial expressions, 

gestures, actions, trying and follow-up.  

Resources: You can use different color fabric that will be used as a “magic cloak” (decorate it with  

contrast color stars, stitch a Velcro fastener or a big button on it – use the fastener that will be easy for 

manipulation); or use a “wheel” (cut it from a cardboard and wrap it in colored fabric to make it easy for 

gripping and also visually interesting.)    

Progress: Bring together everyone, who wants to play. You can encourage children by using a “magic 

cloak” or a “wheel”.  Slip on a cloak to a child who wants to lead a game (encourage children to show it 

by raising a hand – socially acceptable form of motivation in the group). Consider, if any of the children 

is not able to raise a hand, offer to use other form of expressing own desire. Also, pay attention to others. 

E.g. say “Irakli, you will be pointing at it by pushing the button”. Use the method of communication 

that the child uses. If you think that no socially acceptable form is accessible for the child (can only 

shout), discuss this moment with her/his family and think together what will be an appropriate way for 

the child. If needed, refer to a specialist (speech or occupational therapist). Encourage children to be 

sensitive to the communication method that their group member uses.      

Slip on a cloak or give a wheel to a child, meaning that everyone repeats the leader’s emotions by 

movements, gesture, facial expressions and finally name the emotions that were demonstrated by the 

leader. Then the turn goes to another child to whom the leader will pass the magic clock or a wheel.  

To ensure that every child has equal time for being a leader,  use counting or music that will indicate 

the time when a leader changes. If you notice, that children experience difficulties in demonstrating 

their emotions, select the music, expressing different moods: sad, cheerful melancholic, march, etc. 

Encourage the leader to pass a cloak to the child, expressing the desire to be a leader. This will also 

contribute to focusing attention on other’s wishes.       

Also, think about assigning the responsibility to switch on/off music to one of the group member 

children, who wants it. As it is very important for children to have the opportunity to control something 

at their discretion,  give them the “lever” of leading a game in turns.        

Variations:  

❖ Pair the  children. Give a cap or colored name tag to one of them, who will lead a game by 

demonstrating different emotions and the partner will be repeating them. After that the roles 

change.       

❖ You can also add the component of changing pace and its control. E.g. ask children to move as 

fast as possible, then slow down. This will also contribute to managing impulses. The pace can 

be managed by using music or some simple musical instrument, clapping or instructions.       
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❖ Organize one corner in the room as a place for the keeping of masks reflecting different 

emotions, different fabric and hats, so that children can easily try the role, imitate each other, 

etc. 

 

4. ,,I also want to be with you’’   

Goal:  To learn how to get engaged in activities, initiated by others and how to accept a new member to 

the group     

Resources: Instead of using resources, you should create and use an “appropriate situation”, E.g. when a 

small group of children is doing something and someone remains alone and you notice that she/he fails 

to get involved or is just observing others playing. 

Progress:  Encourage the child who stays alone, to walk around the room together with you, observe 

what is going on and decide whether she/he wants to join any of the group.  If you see that it is 

problematic for the child to get a decision, demonstrate an example by asking groups of playing children” 

“Can I play with you?”  “Can I somehow help you?” “Can I take it”?  At the same time, encourage playing 

children to invite a new member to the group, to give a toy or to offer to do something. Demonstrate an 

example.   

5. ,,We are a group of storytellers”  

Goal:  Development of creativity, considering and sharing of other’s opinions   

Resources:  Set of pictures, expressing emotions and elements of a story that you can name, draw or use 

the children’s cut out photos: a character (who?) environment (where?)     

Progress: Invite a small group of children to create a fairy tale. Offer one character and initial text. Place 

them in a circle and ask to continue the story of   (help by asking questions: “I wonder what she/he 

feels?  “how shall I feel myself if I also ….. ?)   

Encourage children each time to express and then name their emotions.   

Variations:  Use the news, situations and challenges happening in your day care center and ask children 

to express their emotions related to them. Use the fairy tale, cartoon characters or the story and ask 

children to contine the story. Focus attention on feelings and empathy.     

 

6. ,,See all colors’’   

Goal:  Expanding of concepts, introducing and respect to “diversity”, self-awareness   

Resources: Different artifacts. Try to use any chance to enrich the resources of a day care center. e.g. 

Are their different nation’s fairy tales in your books?  How can you diversify your library?  Do you have 

the dolls with different skin color, ability or culture? How can you diversify your collection of dolls? 

Are there other nations’ traditional accessories in costumes? How can you diversify your collection?   

Discuss this aspect with an invited guest and ask her/him to bring these artifacts to introduce them to 

children: e.g. traditional headscarf,  folk tale, sports accessory, etc.  

Progress: Invite a person with a “diverse” experience, who will be able to share it with children in a 

positive way.  

It can be a person of any other ethnicity, who will introduce own language, dance, songs, traditional 

costumes, snack, fairy-tales, etc.         
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A person with different abilities who will speak with children about the sport she/he goes for, 

job/activity, an assistive  device that she/he uses (wheelchair, white cane, etc.)  

Representatives of different professions who will introduce children the uniform, instruments, and 

materials characteristic for her/his profession. 

Variations: From time to time, ask children to observe two similar items. E.g. different sorts of cheese, 

types of  hats, keys, balls, etc. and pay attention, what makes them different and how interesting is all 

that.  

 

7. ,,Stand still, run away, attack !’’ 

Goal:  Introducing types of reaction to danger, learning of socially adequate reaction and calming 

technique.      

Resources:  Pictures, finger toys or soft toys  of three different animals, that usually differently react on 

stress. E.g. a rabbit runs away, a mouse stands still, a tiger fights, attacks.  

Progress: Choose one animal. Show the picture or a toy to children. Create some context, a story around 

the animal: “where is it?” “what is doing?” Ask the children to imagine themselves as this animal. Then 

choose another animal that chases the first one, which runs, stands still or attacks (that is most 

characteristic for this animal). Ask children to imitate these reactions. 

Add socially adequate reaction rule, saying what we, people react  in  such critical situation:  standing 

still – we ask someone to help; run away – to a person or place  we trust (if the child in not verbal, what 

she/he uses for communication, e.g. a whistle,  push button, etc.); instead of physical attack we express 

our position verbally – e.g. “No”, “Stop”. Etc.       

Variations: Discuss with children the effective rules of reacting in different critical situations: getting 

lost,  feeling bad, being afraid, enforced to do something. Invite relevant specialist (psychologist, rescue 

man, patrol – inspector, social worker, rights advocate), if you are not sure what is the best way to react.    

8. ,,So what I feel?’’ 

Goal :  Knowing  other  person’s emotions, naming of emotions.  

Resources: Set of cards, demonstrating 6 key emotions with inscription: happiness, sadness, anger, fear, 

hate, surprise,  

Progress: Ask the child to select one card and imitate the emotion, shown and written on a card. Others 

repeat  the same and name the emotion.  

Variations: After some time, you can also add more complicated emotions: doubt, frustration, hope, 

boredom. If some children have a speech problem, prepare the different pictures reflecting the same 

emotion (e.g. faces of different people with similar emotions) and offer children to select the picture, 

expressing similar emotion.       

 

9. ,,This way I get calmed’’ 

Goal: Establishing of calming strategies and encouraging their practical application.  

Resources:   Heavy paper or cardboard to make a fan for each child. Old magazines, to decorate fan wings 

with the pictures and symbols (or paint directly on it), helping the child to calm down in different 

situations.  
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Progress: Speak with the children about what calms them down and relaxes in different situations. E.g. 

listening to music, drinking warm fruit juice, milk, cocoa, going to a fresh area, hugging the favorite toy, 

getting a shower, etc.   

Ask the children if they have ever noticed what calms them down most quickly? How the adults/parents 

help them in that?” “Do they ask for help?” “How can others understand they that need to calm down/get 

relaxed”. 

Encourage the children to cut out a fan  shape from a thin paper, colored cardboard of heavy paper. Ask 

them to decorate each wing of a fan with an activity that calms down and helps to relax each concrete 

child. Ask about it the child and also find out from parents.      

Play this game in a small group; everyone folds her/his fan and waves it 3-5 time (everyone counts 

together), selects one of the wing (or her/his peer chooses, or all wings in turn) and everyone repeats 

the same action calming the child. Continue in the same way in turns.        

This helps children to know how other children in the group calm dawn and how can they support each 

other in the similar situation.  

Variations:  After some time, the game can be expanded by decorating the fan wings with a set of pictures 

not named before by children and their parents but may have a calming effect.  Let the children choose 

for the decoration of the back of fan wings with pictures, that they think will calm them down.   

10. ,,Encouraging song” 

Goal:  Development of strategies of coping with stress or critical situation in children.  

Resources:  No resources are needed, though you can use simple instrument to set a rhythm (drum, 

tambourine) 

Progress: Choose and periodically sing a song with encouraging, reassuring, uniting content and 

character (e.g. march or energetic music) to work out a ritual for encouraging  children after a stressful 

situation (e.g. alert or evacuation). It will help you and children as well to react adequately, manage and 

deal with difficulties in concrete situations.       

Try to choose a song with simple content and positive formulations (e.g. instead of singing “we are not 

afraid’’ use the phrase “Be brave” “Cheer up”). You can do it yourself, or ask children and parents to 

participate or even use any famous song melody so that the families will also become the part of this 

creative, joyful and simple process.   

Sing a song when you want to mobilize children: while preparing to go outside, practicing alert cases 

and evacuation or want to gather children for any other purpose.        

 

Functional Academic Skills  

 

Based on functional academic skills, the child/adolescent’s autonomy and independent functioning 

ability enhance. These skills also increase the probability of the child’s adequate reaction and problem-

solving ability. Consequently, the development of functional academic skills is an important focus in 

the child rehabilitation process.     

Functional academic skills imply basic ability of writing, reading and calculating; understanding of 

volume, quantity, colors, shapes, spatial relations, and application/considering in daily life; knowing the 

purpose and appropriate use of measuring supplies, calendar,  a clock.     
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Academic skills functional value when it is linked to daily activities and integrated into daily life. To say 

in other words, functional skills are acquired in association with daily situations and used in a natural 

environment.      

Consequently, while working with a child in a day care center, the goal of a specialist should be not 

only the development of academic skills by this or that activity but also its transferring and integration 

into real life. 

   Many different joyful games are used in pedagogic that are specially created to develop this or that 

skill, though it still remains to be a task of specialists, to think over functional activities or effectively 

use regular daily activities (routine) for the development of target skills and their regular 

application/integration to daily life.         

 

   Recommendations for acquiring reading and writing  
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Activities to Facilitate the Development of Functional Academic Skills  

Learning colors in daily life  

Teacher can facilitate the perception, differentiation and naming of colors while performing different 

activities – whether it is daily activities, playing or educational process. To do this, it is important that while 

performing the activities (walking, eating, changing clothes) teacher pays attention of children to colors, 

characterizes subjects by their color – name the color, group the color and encourage children to do the 

same. E.g. “Nino, you are wearing so nice red dress today, look Levan  is also dressed in a red T—shirt… 

someone else is also wearing red clothes, can you guess who?    

It is reasonable if a teacher will be facilitating learning colors in daily functional activities – e.g.: 

- Asking children to put the same color plates and cups on a table; 

- Collecting the Autumn leaves and sort them to different cups according to their color; 

- Sorting mixed colored papers - grouping by colors, putting to different files, making a relevant 

inscription/sign;      

-  Colleting  different color  (red, yellow, green, blue) cubes from the carpet and soring according to 

colors; 

- Helping mother to sort clothes. E.g. grouping socks according to colors, etc.     

It is known that there are a lot of activities and games for the development of color distinguishing, grouping 

and naming skills, e.g.     

- Coloring of images in accordance to a given sample;   

- Assembling objects using one color details;  

- Creating of mosaic in accordance with colors in a given sample;  

- Grouping of subjects according to colors, etc.  

As usual, day care center specialists use such table games or their variations and of course this initiative is 

worthy to encourage, but attention should be paid to the fact that teachers should not limit her/his work 

only by offering “narrow” game for the developing  of color perception. It is recommended for teachers, to 

invent joyful activities that on the one hand, will be linked to their daily environment and on the one hand 

will develop important skills.  

1.  “Color path“ 

 

This group game helps to practice colors and name them. (https://www.themeasuredmom.com/teach-kids-

read-color-words-free-rainbow-sight-word-game/) 

Create materials for games together with children.   

1. Draw medium size circles on a flip chart paper so, to get several rows of circles  and an arrow at the end 

of each row to indicate at the next row.  Start and finish this path with comparatively big size circles.  

2. Color each circles together with children, so that to get colorful path (it is preferable not have same color 

circles next to each other). You can use both main colors )red, yellow, green, blue) and also additional colors 

(light blue, black, white, pink, brown, orange, etc.) It depends on which stage of naming colors the group is 

at current moment. In the best case, you can create and have in possession two versions of this game – one 

with main colors and another with main and additional colors.          

The alternative version of a resource:  Sticking different color circle shape stickers instead of drawing circles.  

https://www.themeasuredmom.com/teach-kids-read-color-words-free-rainbow-sight-word-game/
https://www.themeasuredmom.com/teach-kids-read-color-words-free-rainbow-sight-word-game/
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3. Create small size cards. Draw one circle on each card and color it in any of the colors that is used on a flip 

chart paper. You can also write the name of color under the circles.   

3. Chips or small objects for children  

 

Progress: 

❖ Put the paper with a “color path” on a table and sat children in a circle;  

❖ Ask each child to select a desired color chip or a small object;  

❖ Put a stock of cards upside down, so no one can see the color and written name;    

❖ Ask children to take cards one by one, turn them over, name the color given on it and move own chip 

on a “color path” until they reach the same color circle.       

❖ As child puts own chip on a circle, next child continues. 

❖ The winner is a child, who first reaches the final circle.    

Variation of a game:  Children can be sharing one chip and passing it to a next child. Again  the winner is 

who first reaches the final circle.  

Game promotes the development of the following skills:  

❖ Knowing colors; 

❖ Naming colors;  

❖ Identification of similar colors;  

❖ Taking turns; 

❖ Coloring inside a contour;  

❖ Spatial orientation (moving figures from left to right and vice versa, getting from upper rows to 

lower rows). Consider and change the figure moving direction in accordance with children’s 

abilities. For some group, it may be recommended to use moving to one direction, but in another 

group, changing of direction each time, when getting to a new row)   

❖ Counting  (With some children, you can encourage the counting process by asking to count the 

circles while moving a chip) be careful, this task can be given to children that are acquiring counting 

skills.   

❖ Reading or recognizing the orthographic image of a word  - the name of the color written on a card 

will help children to percept and remember the written image of the word. For children, acquiring 

reading skills, you can create an additional stock of cards with only color indicating words on them. 

It this case, children are requested to read and recognize the word and find the same color on a big 

flip chart paper.  

 

 

2. „ Colored flowers in pots“ 

https://www.themeasuredmom.com/simple-color-sorting-activity-for-toddlers/ 

 

The idea of the game is that children practice recognizing, naming and grouping the colors while creating 

pots with colored flowers. 

 

Resources: For the activity, you’ll need white disposable cups, flat  wooden sticks, plasticine, colored papers.   

https://www.themeasuredmom.com/simple-color-sorting-activity-for-toddlers/
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While playing, use the colors that you want children to learn and practice. It can be both main and 

additional colors.    

Progress:  

1. Cut out small circles from colored papers. If children have problem with cutting circles, try any 

other shape. Actively encourage children to name the colors while cutting.  

2. Stick the shapes on white disposable cups – each colored circle on each cup, so to get different color 

cups at the end.   

3. At the next stage, stick the colored shapes on flat sticks (each shape/circle on each stick) to get  

different color sticks – these are your flowers. In this case, also encourage  children to name the 

colors.   

3.  Put a piece of plasticine on the bottom of cups  

4. „Plant flowers“ to the pots. Ask children to pay attention to the pot color, name it and then  find all the 

sticks of the same color and put/plant the “flowers” to the pots. Put the pots on a windowsill.  

For more fun, you can tell children amusing story that at night, flowers left the pots, walked a lot,  danced 

and being tired they couldn’t find their pots.   

For more fun, it's possible to tell the kids the amusing ambition that the flowers left the pots at night, they 

walked, dancing and tired to get their houses out. 

The game facilitates the development of the following skills   

❖ Recognizing colors;  

❖ Naming colors;  

❖ Sorting colors;  

❖ Fine motor skills (using scissors, cutting circles)  

❖ Agreed movement of hands (when putting flowers to the pots)  

 
Activity Variation :  This activity can be used to develop different skills – recognizing letters, reading, and 

writing own name. To do this, children have to place sticks with letters corresponding to their name to 

the pots. Their own photo can be stuck on the cups. Ask children to check whether the sticks have 

changed their places, to find them and return to their place.           

In the same way, this activity can be used for promoting of  skills of recognizing and soring the shapes.    

3. „One color world“ 

 

The idea of the game is that children practice recognizing, naming and grouping one color shapes  

Prepare the materials together with children.  

1. You will need to collect a significant quantity of old colored magazines, books, newspapers.  

2. Pair the children in couples and ask them to choose/name, indicate their desired color. Explain that 

they have to create a world of one color that they choose.  After that, ask them to cut out from collected 

materials different images of chosen color or containing this color. 
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3. After cutting out the images, give a flip chart size paper to children and ask them to stick their images 

on this paper, so that the paper is filled with one color images.  

During the activities, encourage children to name the colors and shapes, verbalize how the images should 

be located on a paper “stick a car next to a girl’s figure”, locate apple above the car, etc.      

The game facilitates the development of the following skills  

❖ Recognizing colors;  

❖ Naming colors;  

❖ Sorting colors;  

❖ Fine motor skills (using scissors, cutting circles)  

❖ Agreed movement of hands (when putting flowers to the pots)  

❖ Spatial relation (location of images on a flip chart paper) 

❖ Cooperation (working in pairs and  getting a decision where the image should be located)   

 

Activity Variation :  This activity can be used to develop different skills – recognizing subjects of one 

category; searching and grouping of one shape images.   

4. „Scramble“ 

 

Prepare the resources needed for this activity together with colleagues.  Draw or search different images 

usually characterized by one concrete color: e.g. carrot, sun, coffee, shy, violet, sea, leaf, watermelon, 

melon, etc.  

Stick each image on a card twice – in one case, color the image in an appropriate color and the second one 

in inappropriate color. E.g. color one image of carrot in orange and the second one in green.  

Activity progress:  

1. Show the cards to children and ask to indicate at image, colored correctly. Encourage them to name the 

color.  

2. At the next stage, you can use the same type cards with two images, one of them colored (sometimes-in 

correct color and sometimes colored in inadequate color) and the second one uncolored (contour).  Ask 

children to define whether the image is colored incorrect color and to color the second image in an 

appropriate color. 

The game facilitates the development of the following skills  

❖ Identification of substantive, visible signs of subjects 

❖ Distinguishing colors;  

❖ Naming colors;  

❖ Fine motor skills – in case of coloring  

 

5.  Colors - „I also have this color subject”  

The idea of the activity is that children percepts given color links it to the concrete subject (own items), 

describes/characterizes the subject and expresses personal attitude to it.  
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1. Select the next day color together with children (you may choose any of main colors) and ask them to 

bring from home the items of this color. To perform this home task properly, give children the 

corresponding color paper.  

2. Next day,  sitting in a circle, discuss these items. Encourage children to name these subjects; express 

their opinion, why this color was chosen for this subject and what would happen if another color would 

have been chosen for this subject     

 

The game facilitates the development of the following skills  

❖ Recognizing colors;  

❖ Naming colors;  

❖ Sorting colors;  

❖ Description, characterization of subjects, expressing the attitude.   

 

 

Activities for distinguishing, recognizing, naming and application skills 
 
For effective functioning in the environment, it is important for children to be able to capture, percept, 

consider and express the features of subjects in the environment - colors, shapes, quantities, size, etc. 

  

Children should necessarily develop the understanding and perception that the subjects are characterized 

by color, form, size, a quantity that can have an impact on their activity, choices, mood, etc.  

Consequently, to diversify the functional skills and quality of independence of children a day care center 

should be implementing the activities, promoting the development of distinguishing/consideration of 

subject features – colors, shapes.  In case of effective development of these skills, children will be able to 

consider these characteristics of subjects in daily life activities, in making choice and exchanging 

information on the environment.  

 

In this guidebook, we provide some activities for  the development of these skills:   

6. „Different color Caterpillar“ 

The idea of the activity is to create a long caterpillar applique on a big sheet of paper, using the same shapes 

and laying them in one row.  

Activity progress  

1. Together with children, make the forms that you will use later to create a caterpillar.  

If the task won’t be difficult for children involved in a task, ask them to:  

- Put different shape patterns (quadrangle, circle, triangle, pentagon, semi-circle) on colored papers 

and circle it using the pencils  

- Cut out the shapes; 

- During the process, encourage children by asking what shapes they are making, why the form is 

called so. 
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If the task appears to be difficult for children, prepare the shapes together with your colleagues. At the same 

time, create a big circle and paint as an image of a caterpillar head.  

2. Pair the children. Ask them to glue the head of a caterpillar to a big sheet of paper and start constructing 

its body.  

3. Ask children to choose their desired shape from the shapes in the table (e.g. triangle) and construct the 

body as long as possible by using the same shapes. 

4. For children having basic reading and writing skills, you can ask to construct a caterpillar with the number 

of shapes that is in their name and surname (later you can encourage them to write the letters on these 

shapes). Caterpillar body shapes can be used to write numbers on them.          

5. During the process of activity, encourage children to name the shapes, count them, say their color, etc.  

The game facilitates the development of the following skills  

❖ Recognizing shapes;  

❖ Naming colors;  

❖ Sorting the shapes;  

❖ Fine motor skills (using scissors, glueing)  

❖ Spatial orientation  

❖ Cooperation (working in pairs and  getting a decision where the image should be located)   

 

 

Activity Variation :  This activity can be used for the development of different skills.  If you perform this 

activity only using one color shapes, then children will be practicing distinguishing, naming and grouping 

of colors. 

 

7. „Construction of the sun,  tree, robot,  city, car”  

The idea of the activity is to create a new image by using different shapes: the sun, tree, robot, city, and car” 

Activity progress: 

1. Prepare different size and color shapes (quadrangle, circle, triangle, pentagon, semi-circle, stripes) 

together with your colleagues. At the same time, search on the internet or make yourself comparatively 

simple and complex appliques by using given shapes. e.g. the sun, flower   

2. Show these appliques to the children one at a time. Encourage them to identify and name what this image 

is. At the same time, ask to differentiate, which shapes are used in this applique. If this task appears difficult, 

describe the applique and name used shapes yourself.      

3. Pair the children, ask them to choose the applique that they will create themselves. Give the children the 

applique, sheets of papers, appropriate colored shapes and ask to construct the applique. Help them if they 

need.  

Considering the abilities of children, you can ask them to select the shapes, needed for the creation of the 

applique, from the stock of materials.   
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Complicated variation of the activity:  

- Show the children ready applique and ask to prepare shapes in needed quantity, color and shape to 

create an identical image.  

- Give children different size, shape and color shapes and ask to construct  the sun, tree, robot, city, 

and car 

- Give children different size, shape and color shapes and ask to construct an image at their desire. 

     

This activity facilitates the development of the following skills    

❖ Distinguishing shapes  

❖ Naming colors  

❖ Connecting shapes  

❖ Fine motor skills  (using scissors, glueing) 

❖ Spatial orientation (glueing shapes on an appropriate place on a sheet)  

❖ Cooperation (working in pairs and  getting a decision where the image should be located)   

 
Activity Variation : This activity can be carried out by using magnetic shapes and board. In some cases, it is 

easier for children to manipulate with plastic figures than with cardboard or thin paper.   

It should be considered that cardboard and ordinary paper can be easily glued to each other – e.g. eyes on a 

face, that is not possible with magnetic shapes.    

This activity can be used for the activation of the vocabulary of spatial relation. To do this, you can ask 

children to listen to your instructions and react correspondingly. E.g. stick the circle in the middle of paper; 

stick the quadrangle under the circle; locate the rectangles to the left and right sides of the quadrangle and 

two long rectangles under it.     

   

8. Pairing shapes and subjects  

The idea of the activity is that children discover that everyday subjects have their familiar forms.  

1. Search on the internet the images of daily life subjects having the form of a quadrangle, circle and a 

triangle, e.g:   

Quadrangle Circle Triangle 

phone, controller, frame, 

pillow, bar of chocolate  

Ball, apple, watermelon, plate, 

cake, button,   

roof, ruler, way sign, piece of 

pizza, hanger, new year tree  

 

Print out the images on the big sheets of paper.   

2. Stick a big size circle, quadrangle, and triangle on the wall.   

3. Show collected images to children one at a time. Name and describe the images together with them. 

Discuss which shape this image resembles. Pay their attention to the shapes stuck on the wall.     

4. If recognized correctly,  help children to stick the image under the corresponding shape. 
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5. Give children the sheets of paper with images of daily (already learned) items in one column and the 

shapes on another one. Ask them to link the shapes and images with lines.       

6. Ask children to find the subjects having the shape of a quadrangle, triangle or a circle in different areas 

of the center and stick pre-prepared shapes on them.    

This activity facilitates the development of the following skills    

❖ Distinguishing, recognizing of  shapes    

❖ Naming of shapes  

❖ Linking of shapes with subjects  

 

9. „Jumping, walking on shapes“ 

The idea of the activity is that children correctly identify the shapes when they hear their names. The 

activity requires a certain skill that should be considered when involving a child to it. 

Activity progress  

1. Prepare together with your colleagues or children big size colored shapes – triangles, quadrangle, circles, 

and stars.  The shapes should be big enough, so the children can stand on them.     

2. Distribute the shapes in the room. Put come sweets or children’s favorite toy in one corner of the room 

and tell children that they have to reach them but should follow your chosen route. If the child steps on a 

wrong shape, she/he leaves a game for a while and another child continues it.     

 2. Ask one-by-one children to perform the task – stand on one shape and move to the one that you will 

indicate. E.g. move to the circle; now move to the triangle and again to the circle.   

Activity Variation: Considering the children’s abilities, you can double the task by naming both, the shape 

and the color to which the child has to move. E.g. move to the red triangle. In this case, the child will be 

asked to move to the closest red triangle. 

If the child has well developed gross motor abilities, it is possible to ask her/him to move to the shape, 

located far that requires jumping or making a long step.       

After a certain stage, it is desirable that children will be giving instructions to each other and others will be 

observing whether the player moved to the correct shape.    

This activity facilitates the development of the following skills    

❖ Distinguishing, recognizing, naming of shapes  

❖ Distinguishing, recognizing, naming of colors  

❖ Gross motor skills  

 

 

 

10. „Constructing shapes “  
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The idea of the activity is that after the distinguishing of shapes, children can construct a whole shape by 

combining of parts.  

Activity progress 

1. Together with your colleagues, draw medium size shapes on a big white  paper – triangles, quadrangles, 

circles. Divide the shapes in two with a contour line. Prepare as many sheets as children in the classroom.   

2. Give the sheets to children and ask them to name the shapes. Then ask to color them and cut out.   

3. After cutting out, ask the children to cut the shapes into two parts across the contour.  Then ask to mix 

the shapes and try to unite them so to get the initial shapes. 

Activity Variation:  For more challenge, divide the shapes, not in two parts, but cut it to more pieces; mix 

all pieces and ask children to unite them.  

This activity facilitates the development of the following skills    

❖ Distinguishing, recognizing, naming of shapes  

❖ Constructing the whole from parts      

❖ Distinguishing colors  

❖ Coloring 

❖ Fine motor skills – using scissors  

 

Other activities/tips for learning shapes  

- Fitting  of a subject to contours  

- Constructing of shapes according to the sample, a contour by using hygiene and stationary sticks  

- Coloring, filling of a contour with a plasticine; 

- Changing of shapes – folding of pizza, cutting of cheese pie, folding a handkerchief   

 

 

 

Orientation in time, space and environment 

 

Alongside with the self-determination and orientation, orientation in time, space and in the environment 

is especially important for children.  

Children should necessarily develop the understanding and awareness that their daily life, activities, and 

routine are determined by time, space and environment in which they exist.  Therefore, to enrich their 

functional skills and enhance independence quality it is important that day care center provides the 

activities, contributing to the development of orientation in time, space and the environment.   

11. „Nearest 30 days“ 

1. At the beginning of each month, create a calendar of the month on a big sheet of paper together with 

your colleagues. There should be enough space (cell) for each day of the month, to provide enough space 

for sticking images or making notes.  

- Clearly visualize  the season, month and weekdays ;  

- Write each date to the relevant cells; 
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-  Highlight the weekends and corresponding dates.  

2. Identify the current month special days: holidays, non-working days, birthdays (of children and teachers), 

and planned excursions.   

3. At the beginning of each month, pay children’s attention to this calendar: together with them, discuss 

coming events - holidays, weekends, planned excursions, birthdays. Mark the corresponding dates together 

with children: put alongside them the photos of children, whose birthday is on that day; or the symbols of 

a holiday and an excursion. You should necessarily mark the dates, important for children with different 

ethnical, religious and cultural background. You can also mark the birthday dates of children’s family 

members.    

4. Start every day by paying children’s attention to the calendar: 

 - ask them to name the season, current month, weekday, date. Ask what date was yesterday, what date will 

be tomorrow; ask them to cross the previous day and somehow highlight the coming day. 

- Recollect the nearest upcoming holiday; encourage children to find this holiday on the calendar, count 

the remaining days before it, express their emotions in relation to this day.        

- Necessarily pay attention to the preparation for the nearest upcoming holiday – start preparation 

beforehand. E.g. creating congratulation cards; elaboration of excursion schedule; creating room 

decorations. Etc. encourage children to prepare greeting cards or handmade toys for their family members; 

plan together with them, how the present will be handed or the surprise organized.  

- It is also important to link the day care center activities to the calendar days – e.g. If among the beneficiaries 

are   children of other nationalities (Greek, Ukrainian), prepare some Ukrainian or Greek food and hang out 

the corresponding flag in the room; mark relevant cards on the map, etc.  

4.  At the end of the month, sum up the events and emotions (both positive and negative) that children had 

during the month. Together with children, take off the old calendar and put a new one.  

This activity facilitates the development of the following skills   

❖ Orientation in time 

❖ Recognizing/naming seasons, months, week days, dates  

❖ Planning , organizing  

❖ Counting (how many day passed, how many days are left)  

❖ Calculating 

❖ Expressing, sharing of  emotions  

 

12. „What day is today and what is the weather today” 

Prepare together with colleagues: 

-  Cards, demonstrating 4 seasons, 12 months and 7 weekdays with a relevant inscription; and also 31 

cards from numbers from 1 to 31.   

-   The cards with images demonstrating weather:  

✓ The sun;  

✓ Clouds; 

✓ Rain; 

✓ Wind; 

✓ Partially cloudy; 
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✓ Snow (light, heavy) 

- Cards with temperature indicating signs that demonstrate:  

✓ Cold 

✓ Cool  

✓ Warmth 

✓ Heat  

1. 1. Sort the images reflecting seasons, months, weekdays and holidays in corresponding boxes or files.  

2. 2. Define a place for a calendar in the room and put the box or hand the files with images somewhere 

there.  

3. 3. Every day, after the discussion of a calendar, select together with children the images corresponding 

to a relevant month, day, date.  

4. 4. Pay special attention to the weather. Ask children to describe the weather: what color is the sky; is 

it cloudy or not; is it a windy or rainy day; whether the leaves are falling” if it is snowing. To do this, 

encourage them to look outside a window or try to recollect, what did they feel when they came out 

this day.   After that, ask them to select whether reflecting images and express their assumptions about 

the temperature and select the relevant symbol.       

5. 5. Ask children also to recollect previous day or current week weather; which weather was prevailing; 

what emotions do such weather raise in them; what happens in such weather, etc.  

6. Ask children to name or point at clothes that choose and put on because of the weather. E,g, knitted 

sweater, because it is cold; thin, short sleeve T-shirt because of  heat, etc.    .     

7. Encourage children, to stick relevant cards in an appropriate corner.  

 

This activity facilitates the development of the following skills   

❖ Orientation in time 

❖ Orientation in seasons, months, week days, dates  

❖ Description of environment, distinguishing and naming  the features  

 

13. „Recognizing daytime interval“ 

The idea of the activity is that children differentiate daytime interval – morning, midday, evening and relate 

the activities to the corresponding interval    

1. Together with colleagues, create a circle on a big sheet of paper and decorate it so that one of its parts 

demonstrate morning, the second one- day time, the third – evening and the fifth – night.    

Create the visual aids, demonstrating the activities that children are usually involved in. e.g.:  

- Changing clothes at coming to the center; 

- Greeting in a circle; 

- Playing; 

- Hygiene procedures - washing hands; 

- Dinner; 

- Motor games; 

- Individual therapy; 

- Supper; 

- Free time; 

- Leaving the center. 
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Hang the circle on the wall in a visible place.  

 

2. Every day, several times a day, when performing the activities, pay attention of children to this circle.    

Encourage children to name the daytime interval and the activity that is usually performed in this part of a 

day; ask also to name the activity that will be performed in the next part of a day, etc.    

Actively use the cards, demonstrating the activities. Ask children to choose appropriate cars, name the 

activity and place it on the relevant part of a day.    

Repeating this activity everyday, the children will learn that they are coming to the center in the morning, 

in midday they have dinner, then they have free time and in the evening they go home.  

1. At the end of the day, ask children to recollect the activities they’ve performed during the day. Ask 

them to list them in the right sequence. Actively use the vocabulary – in the morning, at midday, in 

the afternoon, in the evening, at night.     

Activity Variation:  There are different puzzles and bingo type games requiring the pairing of activities and 

day interval cards.  These table games are helping children to orientate in daily activities.     

❖ It is also possible, to use serial cards, demonstrating daily activities and to encourage  children to place 

them in the correct order and explain and name the activities as possible   

 

This activity facilitates the development of the following skills   

❖ Orientation in time 

❖ Learning daily routine  

❖ Labeling  the activities  

 

 

14. „Knowing time“ 

The idea of the activity is that children link daytime period and activities to a concrete time and are able to 

understand the purpose of a clock     

Hang a big clock on the wall in a visible place in the room (it is recommended to use a clock with a dial). It 

may be ringing at each full hour. 

1. Select the full hours that are related to different activities: e.g. 1:00 - dinner, 4:00  - supper,  2:00- free 

time.  

Pay attention of children to a clock at each full hour and name the time and then ask to name the time and 

activity/activities that are usually performed at that time.    

Explain the purpose of arrows on a clock   

2. At the next stage, you can pay children’s attention to the approaching of a full hour – indicate at the 

arrow, moving to a full hour and explain, that when the big arrow riches the number 12,  it will be possible 

to start the activity that is linked to this time.   
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Activity Variation: The manually operating clock can be used.  Move the arrows to the desired position and 

stick the card with a relevant. Say the time and then the relevant activity. You can do vice versa, first name 

the activity and then move the arrows to the corresponding position  

This activity facilitates the development of the following skills   

❖ Orientation in time 

❖ Learning daily routine  

❖ Labeling  the activities  

 

15. „Where it is“ 

 

The idea of the activity is that children are able to orientate in the space and find the subjects, following the 

tips on their location.   

1.  While communicating with children, actively use the words indicating special relation e.g. “take the 

book, which is on the self” make a focus on the pronoun “on” and perform this activity together with the 

child. “Look at the clock which is on the wall, next to a picture and point at a wall and clock.   

2.  You can simultaneously perform another activity: think of some subject and help children to guess where 

it is hidden. eg. “It is something that is on the windowsill”; “it is what is on the table under the book”, etc. 

You can even complicate the instructions and together with directional indicators, name the color and other 

features of a subject.  

3. The turn goes to a child and she/he has to guess which subject was conceived.  After that, she/he has to 

describe it location.  

This activity is fun as far as children are able to participate in it, even if their expressive speech is not 

sufficiently developed. At the expense of existing impressive speech, they will be able to identify and 

indicate to the conceived object. 

This activity facilitates the development of the following skills   

❖ Understanding and application of a spatial perception vocabulary  

❖ Naming the subjects  

❖ Location of subjects in a space  

❖ Description of subjects according to other features  

 

16. „Outside trip“ 

Try to take children outdoors, to the excursions, playground, etc.  as frequent as possible.  While walking in 

the streets or in a park, pay attention to what direction you are moving, verbalize the route and describe it. 

E.g. We have to go straight to a green car. Do you all see the car? Then we’ll turn to the right and go straight 

again.     

It is important that children are also actively involved in the process by asking them the direction. E.g. “Do 

we have to turn to the left or to the right to get the school?”   
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After passing some way, ask children to recollect the route way they’ve made and tell in which direction 

they’ve walked to the destination place. 

This activity facilitates the development of the following skills   

❖ Understanding and application of a spatial perception vocabulary  

❖ Naming the subjects  

❖ Location of subjects in a space  

❖ Description of subjects according to other features  

 

17. „What and where is happening?“ 

The idea of the activity is that children are able to orientate in the space, related the space to a certain 

function/purpose; identify the spaces related to daily life and activities; correctly define the relevant 

environment and find subjects in the space.   

1. When communicating with children, actively use the vocabulary, describing the space where you and 

the child are; Name the purpose of the space, the items that are there and describe them. Ask children 

what they should do in this environment, what subjects will they need and where are they located, etc. 

e.g. “We have to wash hands. Where should we go? What do we need to wash the hands? Where are 

they?    

If the child fails to answer verbally, encourage non-verbal reactions (showing, pointing, acting, etc.). In 

a result of such activities, the children will learn orientation within the space, discover the differences 

among the spaces, understand what are they for, characteristic features, build associative links, etc. The 

children will distinguish the kitchen, dining room, room for motor and group activities, yards, basement, 

etc.     

2. To activate this cognitive process, you may use various type activities:  

Collect colorful magazines and newspapers. Pair children in couples or unite them in small groups; Give 

a bid sheet of paper to each group; ask them to choose the space they want e.g. bedroom, kitchen, dining 

room yard, toilet, storeroom, classroom, parent’s bedroom, etc.   

Ask children to cut out the images (pictures or photos) that they meet in a relevant space or they want 

to see and stick them to a big sheet.  

If children have a problem with cutting, offer them already cut out images and give an opportunity to 

choose the images, appropriate for their space.    

3. For sequencing the activity, you can show children the image and ask questions: “what do you see?” 

(What is this subject’s name?” “How it looks like?” “How we use it?” etc. In the end, ask them to which 

space this image belongs and give the images to a pair/group. 

After the completion of the activity, ask children to describe their work. 

4. In order to diversify the activity and experience, it is advisable to give children real subjects and toys, 

tactile materials, based on which they have to define to which space it belongs.    

5. You can give children to listen to various sounds – e.g. noise of dishes, water draining, lavatory flushing, 

kettle whistling, TV voice, and ask them to identify (a) what sound they have heard and (b) in which 

space this sound can be heard most frequently?   

6. Considering the child’s developmental level, talk about different spaces – e.g. theatre, shop, doctor’s 

office, beauty parlor, transport, etc.  

 

This activity facilitates the development of the following skills   
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❖ Spatial orientation  

❖ Perception, characterization and classification of subjects and images  

❖ Tactile perception  

❖ Hearing perception  

 

Activity Variation: Encourage children to draw the relevant rooms, items in the room and then describe 

what kind activities are usually performed in this space.    

To develop these skills you can buy in the shop ready resources, such as bingo, thematic books, and house 

model with rooms, furniture, and household items.    

  

18. „Where are the children?” 

In order to help children understand the spatial relationships between objects, it is important that they 

establish spatial connections between their body and the environment. In other words, in order for the child 

to understand spatial relation “under, on, between, directly, in front, behind, etc., it is advisable that she/he 

practically try to be “under, on, between, directly, in front, at back of smth.  

Facilitation of this experience and development of spatial relation skills is possible by using different motor 

games.    

1. Prepare together with your colleagues colored cards by using images or photos. The cards should be 

reflecting the child’s location in relation to different subjects – e.g. between the bookshelves, on the 

mattress,  under the mattress,  behind the door, in front of a window, etc.   

2. Arrange the gym or group activity room with relevant items (poufs, chairs, mattresses, tables, physical 

therapy balls). Thy to repeat their location as it is given on the cards.  

3. Encourage children to take one of the images and take place in the room as it is shown on the card. 

Encourage children to verbalize the locations shown on the card and actively use the vocabulary of spatial 

relation. e.g. “where is the boy lying? The boy is lying under the mattress; I’ll also lie under the mattress. 

You can help children to find the correct answer” Where is the boy sitting – under the table or between the 

chair?; Yes, he is sitting between the chairs. Can you sit like him? Give the child enough time to find 

appropriate object/objects and locate oneself at the correct place – sit between the chairs (and not on the 

chair).    

This activity facilitates the development of the following skills   

❖ Spatial orientation 

❖ Perception, characterization and classification of subjects and images  

❖ Naming subjects  

❖ Location of subjects in a space  

❖ Description of subjects according to other features  

19. „Looking for hidden subjects in a labyrinth”  
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The idea of the activity is that children are moving around the room, considering the vocabulary of spatial 

relation within the room  

1. Arrange the gym or group activity room with relevant items (poufs, chairs, mattresses, tables, physical 

therapy balls). Thy to repeat their location as it is given on the cards. 

2. Hide the subjects, desired by children in different places in the room. Explain to the children that their 

favorite object/sweets/”treasure” is hidden in the room and if they find it, it will be theirs. To do this, they 

need to listen to you carefully and act accordingly.    

2. Ask children one by one to get involved in a game. Give them simple instructions: “two steps forward”, 

after doing this, give the next instructions: “three steps to the left” and then add“, “walk over the mattress“, 

“get through the table”, etc.    

If the child has a problem in planning the movement and defining of spatial relation, you can help by taking 

her/his hand and direct the motion.  

This activity facilitates the development of the following skills   

❖ Spatial orientation 

❖ Perception, characterization and classification of subjects and images  

❖ Naming subjects  

❖ Location of subjects in a space  

❖ Description of subjects according to other features  

 

20. „Creating simple pictures“ 

The idea of the activity is that children create simple picture by using geometrical shapes and lines.  

1. Give the children A4 papers and colored pencils.  

2. Show them the image (grass, flowers, sun and sky) constructed from simple geometrical shapes, prepared 

beforehand and explain that they have to create the similar picture.  

 

 

 

 

3. Encourage the children to describe the picture, name and indicate at what they see.   

4. Ask the children to select a writing tool (e.g. green pencil) and draw the grass by drawing vertical lines 

from top to bottom. You can mark or indicate a starting point and/or get involved in the drawing process – 

start drawing of lines in turns. To do this, take the same color pencil and draw the lines from top to bottom 

(from a low quarter to the bottom of the paper). Verbalize your actions – “let’s draw a line from top to 

bottom…., this is grass… Now it’s your turn. Encourage children to observe and repeat your actions.            
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With the same method draw a red circle – a flower; draw blue horizontal lines  - the sky and draw the sun 

by drawing lines in different directions.   

Soon the child will get funny picture only by using three geometrical shapes – circle, horizontal, vertical da 

diagonal lines. Encourage the child to share her/his image with others, to describe it and indicated at images.    

This activity facilitates the development of the following skills   

❖ Eye-hand coordination  

❖ Perception of line direction and drawing of lines in the correct direction   

❖ Imitation 

❖ Creating a  simple picture 

❖ Drawing vertical, horizontal and diagonal lines.  

 

Activity Variation:  If any of the group members have difficulties in using writing tools and drawing, you 

can create a similar picture by using a magnetic board and figures. For that, you will need a magnetic board 

– big and small figures and magnetic sticks. Show the child how to locate the figures to get a simple drawing.       

 

21.  „Functional reading“ 

The idea of the activity is that school-age children recognize the words and their meaning based on their 

spelling icon. For this reading method, children are not required to recognize each letter and synthesize 

them; but children remember the image of a whole word and link it to a certain meaning. Based on this 

process, children identify the inscription Coca- Cola even in the English language, though they don’t know 

the letters.    

It is important to develop for a child the list of words that are important for her/him to know. Of course, it 

will be the name, surname, names of family members, address, etc.    

In order that the child can link the spelling icon to a subject, it is important to introduce the subject and the 

word simultaneously. Therefore, it is advisable to prepare the cards with words and stock them on real 

subjects that they reflect – e.g. a shelf, blackboard, mirror, etc. To identify own name, of course, it is 

recommended to stick her/his name on his belongings – on a bag, individual drawer, folder, box, place, hook, 

etc.     

Frequently pay the child’s attention to the cards stuck on the subjects, ask them what can they mean, etc. 

In this way, the child will learn spelling icon of a relevant word.     

Later, you can play bingo with words. For that, search for images predicting different subjects that children 

learn. Write the names of these subjects on separate cards.  

Give the child a subject image and ask her/him to name what she/he sees. After that, give two cards with 

words - one of them with the subject corresponding word and on the other one any other word. Ask the 

child to choose the corresponding word and pair the image with its name.  

Activity Variation:  Prepare the cards with target words. Stick double-sided adhesive tapes on the cards. Ask 

children to walk around the day care center and stick these cards on appropriate subjects. If a card is already 

stuck to a subject, this may be helpful for some children to select the correct card for the corresponding 

subject.  
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If you add a competitiveness principle to this game, the child who first finishes sticking of cards will be a 

winner.   

This activity can be converted to a table game. The children will be asked to pair the cards with images, 

stuck on a big sheet of paper.    

This activity facilitates the development of the following skills   

❖ Recognizing subjects  

❖ Recognizing words and content  

 

22.  Recognizing certain letters  

Alongside with recognizing a spelling icon, it is important that children understand that a word consists of 

elements - separate letters. Initially, it is recommended to focus children’s attention on the first letters of 

words.       

For this, every day and regularly, whenever you focus children’s attention on the subjects and the cards 

stuck on them, ask children at what letter the word starts and encourage them to differentiate- clearly 

pronounce this letter.    

Similarly, when paring the words written on the cards with relevant subjects, ask children to name the first 

letter and repeat it once again. 

This activity can be performed as a table game.  Prepare the images that children know well (preferable 

related to simple words). Show the images to children and ask to name what they see. After that, encourage 

them to differentiate and pronounce the first letter of the word independently or together with you and 

select it in ABC book.    

Considering the child’s ability, define how many letters should be offered (2, 3, 4 or more) simultaneously, 

to select the appropriate one.  .     

It is also important to define the number of letters on an identification of which you’ll work in a given 

period of time. It can be considered reasonable to work only on one or two letters. Therefore, the images 

should be carefully selected and only the images starting at target letters should be chosen.  

 23.  Combining letters to words  

The idea of this activity is that children develop the skills of combining the letters to the whole words that 

is a prerequisite for reading the words.   

It is recommended to perform this activity as a fun game.   

To do this, choose simple words that children know quite well. Prepare the cards showing the images, 

corresponding to these words and write the words under the images.  

Spell the word by letters, making certain pauses between them. Ask children to listen carefully, combine 

the letters into a word and recognize which word was spelled. It is advisable that children name this word. 

If children face difficulty to combine the letters in a word, encourage them to choose the image of this word 

and than try to name it.     
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24. Searching the letters relevant to the word 

The idea of the activity is that children separate/differentiate and recognize the letters that the word 

consists, name them and read the word.  

For this purpose, prepare the cards depicting  the images corresponding to simple words (well familiar for 

children). Write the relevant word under the image.   

Show the cards to the child and ask her/him to name the images.  

At the next stage of activity, give the child images one at a time.  

At the same time, prepare the box filled with sand, beans or rice and hide the letter corresponding to the 

word in the box.  

Encourage the child to find the letters and put them on a written word. Beforehand, ask the child to count 

how many letters are there in the word and make an assumption on how many letters will be there in the 

box. Give some time to find all the letters and construct the word.  

It is possible to complicate this task even more – together with the  letters constituting the word, hide 

additional letters in the box. In this case, the child has to think, is there this letter in the word or not. 

Encourage the child to name the found letter, compare it with all the letters that the word consists of and 

make the decision.  

For some children, the activity can be complicated. e.g.  The child gets only the image, without a word 

written under it. In this case, the child has to name the image, define which letters are there in this word 

and look for them in the box.   

25. „Looking for hidden letters in the room”  

Hide the letters/throw about in the room. Considering the child’s needs, define where to hide the letters, to 

be easily found by children. 

Show the children the image, interesting for them and then the corresponding word. Ask them to move 

around the room and find the letters, corresponding to this word. If needed, you can prepare for children 

the individual cards – with image and relevant word that they will have in hand s while looking for letters. 

This will simplify them to identify correct letters.     

In another case, you can provide the card only with an image or a word. Your decision will be based on 

what level is the child’s skills developed and consequently what is your goal.     

For more fun,  you can encourage competitiveness among the children. The winner will be the one, who 

finds all the letters first. In such a case it is important to give all the children words, consisting of an equal 

number of letters.    

If simultaneous moving of children may cause chaos, ask children to act one at a time. In such a case, you 

need to control time with a stopwatch.   

26. „Deleting letters “ 

There are many different activities, helping children to learn letter shaping and practice writing skills.  Most 

amusing of them is deleting letters written with chalk or marker by using a wet brush.    
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For this purpose, write different letters or words on children’s individual boards. Initially, encourage 

children to name these letters/words. After that, give the children brushes and a container with water and 

ask them to delete the letters, by the outlining the contours with a brush as if writing these letters. 

Encourage correct movement of a brush. 

For those children who have the problem with holding the brush, small size sponge can be used, which they 

will be damping in water and outlining the letters.   

If for some children the work on letters has no sense, draw a simple image and ask to delete it by the 

outlining the contour with a brush or a sponge.  

If the children have a problem in eye-hand coordination and are not able to outline the contour by a brush, 

at the initial stage,  ask them just to delete the written/painted image from the board. 

27.  Getting figures by connecting dots   

With children’s help, mark big dots or stick the round stickers on a big sheet of paper. Ask the children to 

connect these dots. If needed, take their hand and help to do so.  

Initially, they may define themselves, in which direction they want to connect the dots. At the next stage, 

you indicate at the dots that you want the child to connect. In this way, you’ll encourage drawing of certain 

figures.   

For children who know figures, you can number the dots and ask them to connect them in a definite 

sequence.    

Verbalize each action of the child. Also, consider that for different children you’ll have to put dots at 

different distances. This will depend on their hand movement, vision field, attention span, etc.    

You can add additional components to this activity. e.g.  Ask the children to connect only red dots. In this 

way, you’ll encourage recognizing of colors.  

Connecting the dots, you can draw different geometrical shapes, promoting the development of the skill of 

recognition and naming of geometrical shapes.    

28. “Letter of the week“  

Define the letter that is actual for the child and work on it during the week – encourage the child to write 

it and recognizes in different situations. 

To do this, put the letter written in a big font on the wall at several places;  frequently ask the child to color 

this letter; find the images starting with this letter; when speaking, focus on words, starting or containing 

this letter. During a week, make the list of words starting with this letter together with the child.  

For this purpose, prepare a big sheet of paper and work together with the child during the day – list the 

words that you’ve met during the day and that contain the target letters; if possible, take photos of daily 

subjects, print them out and glue on a big paper. Look through the newspapers–magazines, find the 

corresponding images, cut them out and glue on a paper.      

At the end of the week, summarize what you have. List the words together with the child and recollect, to 

which experience of the week this word corresponds, when did you meet its corresponding subject, image, 

etc.   
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Activity contributes to the development of the following skills :  

❖ Recognizing of letters  

❖ Analyses and synthesis of words  

❖ Recognizing of images, linking to corresponding words  

❖ Sequential work  

❖ Fine motor skills  (cutting by scissors)  

❖ Visual examination, distinguishing   

 

 

 

 

 

Sensory-Motor Skills  

What is sensory-motor development?  

The child gets all the information about the universe through the system of senses (skin, ear, eye, nose, 

mouth). By using them,  the child understands where she/he is and what’s happening around that in its turn 

helps the child to react adequately and perform own actions-activities. Coordination of senses and 

movements are called sensory-motor skills. These skills help the child to perform purposeful, coordinated 

movements through the channels of senses, e.g. eye-hand coordinated movement as one of the leading skills 

helps the child to go and take her/his favorite toy, bring a spoon to the mouth, cut out the shapes by scissors 

or write a home task. Therefore, sensory-motor skills ensure the child’s participation in age and interest 

appropriate activities. Facilitation of the above-stated skills in its turn facilitates the development of the 

child's mental, emotional, functional and academic skills. Combination of all these skills significantly 

increase the level the child is independent living.    

Motor development is a sequence of acquired movements. Realization of daily activities mostly implies the 

simultaneous involvement and coordinated use of large and small muscles. Along with age and obtained 

experience, the child develops motor skills that are reflected in better control of own body movement. e.g. 

at the initial stage of motor development, the movements are not purposeful, in particular, infants 

chaotically move hands and legs, and by the age of six, the child can purposefully throw and catch a ball. 

She/he can manipulate with small subjects, such as tying shoes.   

Generally, gross motor skills imply body movements that involve large muscles. Movements, such as 

walking, running, getting upstairs-downstairs and rotating are used in all daily activities, but keeping 

straight body posture when sitting or standing is also considered to be motor skills.        

Fine motor skills imply movement of the parts of the body, involving small muscles and ensuring small, 

comparatively detailed movements, involving fingers,  hands, eyes, face and tongue muscles. Movements 

such as taking and putting of subjects, chewing, eye contact, change of facial expression are important for 

performing daily/functional, communication and cognitive activities. Fine motor skills develop later than 

gross motor skills and require more time for development.      
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It is important to consider that not all the children have well developed all motor skills, though their 

functioning can be age appropriate by using assistive devices. e.g. a child with no independent walking skills 

can functionally/independently move around the premises and outside it by using a wheelchair. It is also 

noteworthy, that if the child didn’t develop any type of motor skill at a certain age, it doesn’t mean that 

she/he is not able to perform different type activities. E.g.  if the child has no skills of taking a subject, which 

is the prerequisite skill for holding a subject, it doesn’t mean that she/he won’t be able to use well and 

functional the subject. e.g.  The child can draw or write well if the pen is put to her/his hand. So, acquiring, 

development and refinement and functional application of motor skills is one of the priority aspects and 

constitute a significant part of the educational process.      

 

 

 

 

 

 

 

Activities for Facilitation of  Gross Motor Skills 

Activities for facilitation of gross motor skills  

Below are provided some activities, promoting the development or refining of 
the child’s gross motor skills. These activities require basic gross motor skill, 
though we provide the examples, how these activities can be complicated or 
simplified, to make them adapted to the level of the child’s motor skills. 
Activities can be performed both inside and outside the premises. It is 
noteworthy that these activities do not require expensive materials or an 
inventory.        

1. „Crossing  the sea“ 

This activity requires a certain space within the premises. It can be also carried out outside the presmises.  

Resources  

• A4 papers  

• Paper adhesive tape  

• or  colored chalk 

To complicate this activity, you can Use different height firniture and subkects. E.g. a book, box, chair, etc.  

 Activity description  

Inside a building 

Chaotically spread different color papers on the floor. The distance between them should be about one step. 
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Instructions:  

Imagine, that colored papers are the islands and the rest of the space is water. The task is to move around 

the place by stepping only on islands. Try not to fall to the water. When giving instructions or afterward, 

show children what you are asking from them.    

Initially, the activity can be structured. E.g. let each child to try the activity. Later, you can perfrom it less 

structured. E.g.  ask the children standing in different corners, to start walking from one space to another.  

 If you have a child with visual impairment in the group, it  is recommended to use a different texture for 
each island. First, provide assistance, so the child can learn the space and then, give a possibility to move 
around independently. Verbal dictation can be used.   

 If you have a wheelchair user child in the group, you can change the task and tell the child to move around 
avoiding colored islands instead of avoiding free space (water)  

Outside a building 

Chaotically draw different color circles with colored chalks. The distance between them should be one step.  

 If you have a wheelchair user child in the group, you can draw a road/bridge between the islands and ask 
the child to try not to get out of this road while getting to the desired island.   

 If you have a child with visual impairment in the group, it is recommended that the islands have different 
contours, e.g. small raises that can be made by pebbles or branches. 

If children learn this task well, it can be changed/complicated in different ways. E.g.: 

• Arrange the islands at different heights (thick book, box or chair);   

• Number the islands and ask children to follow the numbers. It is advisable to spread the figures in 

different directions, but they should be at the distance, accessible for children by making one step 

• Use different shapes quadrangle, triangle, circle) for islands and ask children to step on shapes 

chosen by them initially.  

• Instead of papers, you can use containers or plastic bowls filled with different materials: e.g. the one 

with wool, the second with warm water, the third with sand, the fourth with grass, etc. In such a case, 

ask children to pass this way barefoot. 

• Put small figures on the islands and ask children to collect them when they get to the islands.    

• It is also possible to increase the distance between the islands. The distance should be increased so that 

children sometimes have to jump from one island to another, but the distance should not be very big.  

Activity goal:  The goal of the activity is to develop the child’s gross motor skills, such as balancing, walking, 

squatting, standing on one foot, walking on a straight line,  turning body and retaining a posture, coordinated 

movement of hands and legs. In addition to that, this activity facilitates the development of spatial 

orientation skills and academic/cognitive (color, shape, distance, numbers) skills .   

 

2.  „Crossing roads“ 

Environment  

This activity requires a certain space within the premised. It can be also carried out outside the presmises.  
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Needed resources  

• Colored adhesive tape  

• or colored chalk  

• Small boxes or containers  

• Adhesive tapes’ color pencils, crayons or/and balls  

Activity description  

Inside a building  

Use colored adhesive or friction tapes to lay on the floor different type paths, crossing each other.  Some of 

the paths can be made in the zigzag shape, some of them wavy and some straight.  Put a small container or 

a box at the end of each path. Give each child pencils or balls equal to the number of paths on the floor. The 

child should walk on a path of the same color as a pencil or a ball, she/he has.      

Instructions:  

Here we have the paths that are mixed in each other. At the end of each path there is a box . You have to 

get to the box and put the pencils (balls) to it.  

  The boxes can be of the same color as  tapes. It will simplify the child’s orientation and getting to the 
destination place.    

 If you have a child with visual impairment in your group, it is recommended to have distinguishing 
contours on the lines. E.g. it can be made from ropes or branches, wooden sticks or small stones. In this case, 
the instruction will be to follow the raised places.  

 

Outside a building   

Chaotically draw different type paths on the asphalt surface by chalk.       

If children learn this task well, it can be changed/complicated in different ways. E.g.: 

• When performing this activity outside,  you can give children glass of water and ask to pass the whole 

way without spilling water.  

• When performing this activity outside,  you can give children spoons and boiled egg or plastic ping-

pong ball. Ask them to pass the way without dropping the egg/ball. If it falls, they 

have to return to the starting point and pass the way again.      

• You can ask children to pass the way and make a turn or jump (consider the 

child’s ability) when the teacher blows to a whistle and then continue the way.  

When they reach the finish, you can also ask them to get back by walking backward       

• You can use different furniture and subjects to complicate the route. E.g. if 

you put on the way a box or a chair that you have to overcome, it will make the path 

even more difficult.  

Activity goal: The goal of the activity is to develop the child’s gross motor skills, such 

as balancing, walking, squatting, standing on one foot, walking on a straight line,  
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turning body and retaining a posture, coordinated movement of hands and legs. In addition to that, this 

activity facilitates the development of spatial orientation skills.   

 

3. „Spider’s web” 

This activity requires a certain space within the premised. It can be also carried out outside the presmises.  

Needed resources  

• A rope or a ribbon 

• Various furniture 

• or colored Chalk  

To complicate the task, different items can be used: e.g. sticker, colored clips, small items, colored fabrics, 
papers, pins.  

Activity description  

Inside  the premises  

Stretch the rope at a different height in the room in the shape of a spider’s bet. It is recommended to use 

different color ropes or ribbons.   

Instructions:   

Imagine, that a spider knitted its web in your room.  Let’s move around/get through this place, not touching 

the net.  You can step over or go under it. As it is more comfortable for you. If you touch the rope 

accidentally, you'll have to get back and start the rout again.   

 It is possible to hang a bell at different places in the room that will be  giving audio signal touch the rope, 
If you have a child with visual impairment in the group,  you can use verbal dictation while performing this 
activity.  

Outside the premises  

Use chalk to draw an image similar to a spider’s web on the asphalt surface. The distance between the lines 

can be different. The main thing is that the children have the possibility to stand on one foot or at least walk 

on tiptoe.     

Instructions:   

Imagine, that a spider knitted its web on our way.  Let’s move around/get through 

this place, not touching web. If you accidentally step on it, you have to go back 

and pass the way again.    

  If you have a wheelchair user child in your group, instead of a spider’s web you can draw a labyrinth 
and ask children to try not to turn of the given road and reach the desired place. 

 If you have a visually impaired child in your group, then it is recommended to outline the lines with 
distinguishing contours. e.g. it can be done by using ropes or small stones. In this case, tell her/him that 
she/he can touch it by a cane, but not with feet. 
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If children learn this task well, it can be changed/complicated in different ways. E.g.: 

• Stick different color stickers or clips on a web. The task will be to pass the lines of a spider's web and 

collect the stickers or clips. 

• Write the children's names or their initials on papers and stick them in different places with a pin. Ask 

children who can read to find her/his name; those who are poor readers can be given a similar card with 

their names, so it will simplify their search.      

• You can stretch different color stripes and ask the children to take one of them, follow it and go to the 

final point of the path. The main task is to pass all the way without taking a hand from the stripe. In 

such a case, it is important to stretch the stripes so that no knots are made.   

 

Activity goal: The goal of this activity is to 

The goal of this activity is to facilitate the development of child’s gross motor skills, such as  balancing, 

walking, squatting, standing on one foot, walking on a straight line, turning body and retaining a posture, 

coordinated movement of hands and legs. In addition to that, this activity facilitates the development of 

spatial orientation and academic/creativity skills (colors, shapes, distance, figures)    

 

4. „Playing snowballs“ 

This activity requires a certain space within the premised. It can be also carried out outside the presmises.  

Needed resources  

• Recycled papers (newspapers, used papers, magazines, etc), baloons or small size 10/10 cm spongues  

• Chairs, rope or wide fabric  

• Chalk  

• Radio or tape recorder  

Activity description  

Inside a building  

Divide children into two groups. Give an equal number of papers to each child and ask them to squeeze the 

papers to get small size balls. Demonstrate and help them to do it. Construct a barrier between the two 

groups: e.g. put some chairs in a row, stretch a rope or a fabric. Explain to children that when the music 

starts, they should start throwing of balls to the other side and try to throw as much as possible balls until 

the music stops. The winner is the team with fewer balls on its side.       

 If the chils is not capable to do the balls independently,  held her/him amd make the ball together.  

 If the child has a visual impairment, before starting the activity, try to show her/hin where the barrier is 
and in which direction and with what strength to throw the bolls. 

 In case of using balloons, it is desired to put a little bell in it that will enable a visually impaired child to 
define the place of a thrown or fallen ball.      

 In winter, snowballs can be used instead of paper balls. If there is no such possibility, you can use the 
above-listed resources. Divide the space into two parts with chalk or any natural materials (stones, branches)  
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Activity goal:  Given activity  facilitates active involvement of the whole body that in its turn promotes the 

development of other skills, suh as balancing, standing, bending - squatting, crowling. In addition to that, 

this activity facilitates the eye-hand coordination, coordinated functioning of hands and legs.  The process 

of preparation for this activity, making snowballs contdibutes to the development of fine motor skills, 

coordinated functioning of both hands, eye-hand coordination.  

 

5.  „Rain“ 

This activity can be carried out both inside and outside the presmises  

Needed resources 

• A chair  

To diversify the activity,  different items can be used e.g. tambourine,  small pebbles placed in plastic 

bottles, different cereal, saucepan covers, spoons, etc.   

Activity description  

Inside a building 

Seat the children comfortably on chairs or poufs in a circle. Sit in the middle of the circle and tell the 

children that you’ll be imitating rain. Ask them to watch you and repeat the same motions. Start clapping 

hands quietly and slowly.  Gradually increase clapping strength (If children fail to follow you, give them 

verbal instructions). After that, increase clapping frequency. Now you can start clapping on your feet 

chaotically. Do it strongly for 30-40 seconds and then slow down the speed and the frequency. Switch again 

to clapping hands, decrease the speed and intensity and stop.         

  If the child is not able to use hands,  ask another child or a teacher to help. If the child can use only one 
hand, tell to start directly by clapping this hand on a foot. 

If children learn this task well, it can be changed/complicated in different ways. E.g.: 

- Use the audio signals instead of clapping hands, e.g. a shaker, bottles with small stones in it, spoons, 

etc.  

- A simple form of the activity can be offered first (e.g. only clapping hands)  In such a case, only 

rhythm and intensity can be changed.  

- To complicate the activity, children can be involved in a certain sequence. e.g. You start clapping, 

then the child sitting to your left or right side continues, and one by one all children get involved 

in the activity. Consistent change of a rhythm is also possible.   

Activity goal:  This activity contributes to the coordinated movement of both hands and legs. It also well 

develops a concentration skill.  
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6. „I am a Mirror“ 

This activity can be carried out both inside and outside the presmises  

Needed resources  

No resources are needed for this activity  

Activity description  

Inside a building  

Seat or stand children in a semi-circle. Stand in front of them and ask to imagine that they are mirrors and 

have to show you what motions you do. Tell them to repeat your motions and then start doing different 

motions with your hands and legs. Start with simple ones and then you complicate your postures. E.g. raise 

hands up, make s step forward. While complicating the task, you can move your limbs in different directions 

and add body movements, etc.    

  If the child is a wheelchair user,  ask her/him to repeat the movements that she/he can do, e.g. repeating 
head, body and hand movements.   

 If the child has a visual impairment, try to locate her/him close to you. In case of a blind child, wait until 
other children repeat the motion and then verbalize it.  

If children learn this task well, it can be changed/complicated in different ways. E.g.: 

• Offer the children to think over new motions that others will repeat after them.  

• Dancing elements can be also integrate to this activity  

• It is also possible to show children diffferent type of photos and children have to repeat her/his posture. 

It is very difficult, as children did not see  the movements, done by this person  before getting the 

posture.       

• Children can imitate the posture standing at a place, but also while moving.  To complicate the task, 

children can be involved one-by-one, e.g. you start, then the child sitting to your left or right side 

continues, and one by one all children get involved in the activity. Consistent change of a rhythm is also 

possible..    

 

Activity goal:  This activity facilitates the perception of own body, perception and acquiring of the body 

parts motions, expanding of movement spatial abilities and development of a balancing system. It also 

contributes to acquiring spatial orientation skills and understanding of spatial relation (left, right, above, 

below, etc). 

Activities for  Fine Motor Skills Development   

In this part we offer the activities, facilitating the development or refining of child’s fine motor skills. Most 
of these activities are performed inside the premises, but we also offer recommendations on how they can 
be adapted to outdoor activities.  The activities we choose for you, do not require expensive resources. On 
the contrary, it uses the materials that can be found at home or prepared from recycled materials.    
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7.  „Making beads“ 

It is recommended to conduct this game inside the premises but it can be also carried out outside it.  

Needed resources 

Small size bowl or a soup plate  

• Ribbon 

• Macaroni with holes, brushes and gouache paint 

• or  drinking tubes and scissors  

• or oranges  

• or big size buttons  

• or clay and gouache paint 

• or colored papers, scissors, and paper glue.  

 

Activity description  

Inside  the premises   

Seat children comfortable on the floor or on chairs. Give all of them a ribbon and the equal quantity of 

macaroni in a bowl. Ask them to watch you and then try to repeat the same motions. Show them how can 

they thread pasta on a ribbon (if someone fails to do it, help her/him to thread macaroni on a ribbon by 

using the hand-over-hand technique). After the children thread macaroni on a ribbon, ask them to connect 

its both ends in a knot. Help those, who can’t do it themselves. Try to engage all children in this process. 

Then give them paints (preferably gouache paint as they are easily washable. Hang the colored beads to get 

dry.  

 If you have a wheelchair user child in your group, it’s preferable to seat all children at a table.  

 If you have a child who can’t use both hands simultaneously ask her/him to thread macaroni on a long 
stick and then you replay them to a ribbon, or you can use a  wire instead of a ribbon, that will enable the 
child to thread macaroni in a horizontal position. As for coloring the macaroni, two different options can 
be used. Put the macaroni bead on a paper laid on the table and color its one side with a brush and then the 
second side, or directly put macaroni bead to a bowl with dissolved paints.     

  In case of using buttons instead of macaroni, use a thin wire or fishing line instead of a ribbon. This will 
simplify the task 

 In case of using drinking tubes, ask children to cut it into different size pieces first and then thread them 
ob a ribbon. 

 

If children learn this task well, it can be changed/complicated in different ways. E.g.: 

• Use a clay. Ask children to make small beads from clay and then thread them on a ribbon or a wire. 

• Children can make new year decoration garland from colored papers. For this, they have to draw the 

lines on a paper, then cut it to stripes, roll in circles and glue.    

• If you are sure that using a big sewing needle is safe, you can use it and comparatively thick thread. In 

this case, you can use smaller buttons, macaroni and colored paper cut in small striped.   
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Outside the premises  

This activity can be performed outdoors as well, though it is more seasonal (in Autumn) as requires leaves. 

Ask children to collect fallen leaves, Then to thread them on a thin 

wire or a fishing line. In this way, you can make the beads or a 

crown.      

Activity goal:  Given activity stimulates the development of fine 

motor skills, taking and holding of small subjects, and 

manipulating with them. It also contributes to the development-

refinement of eye-hand coordination. 

 

 

Topic – “I am a free artist”   

8.  „Free painting“ 

This activity is recommended to be carried out inside a building  

This activity can be conducted both individually and in a group  

Needed resources  

 Flip chart papers or old wallpaper  

• Brushes and kitchen sponge cut into pieces   

• Paints  - preferably guache (easily washable)   

• Knitting thread, paper adhesive tape   

• Cardboard boards or drawing boards 

• Used papers or newspapers 

 

Activity decription  

Inside a building  

Seat children comfortably at a table and give them flip chart papers or a big size paper cut out of old 

wallpaper. Stick the papers on a drawing board or a piece of cardboard. Give children adhesive tape and ask 

them to divide the paper into different zones by using the tape.  (see the picture above). 

Put small bowls with dissolved paints, brushes and pieces of sponge in the middle of the table and ask 

children to color the zones at their taste. After the children finish the task, wait until the pictures are dry 

and take off the adhesive tape. If the children want, they can color the parts that remained white.    

The similar activity can be performed by using knitting yarn. Cut it to small pieces (about 30-40 cm) together 

with children. Then ask children to soak the yarn pieces in the dissolved paints and place them on a big 

sheet of paper. In this way, they will get the frame shape. If they want, they can create the whole picture in 

this way.     

 If the child gets irritated because of dirty hands but wants to draw with a sponge, you can fasten a clip 
on the sponge, so the child can hold it instead of holding  a sponge in her/his hand.    
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If children learn this task well, it can be changed/complicated in different ways. E.g.: 

- Give numbers to the zones and create an individual palette of colors for the child on a sheet a paper, 

indicating which color paints should be used for this number zone. Also, if the child has difficulties 

in the perception of colors and choice-making, you can drop several drops on each zone and then 

ask the child to find given color and color all the zone in it.  

Activity goal: This activity contributes to the development of fine motor skills. It prepares pre-writing skills,  

contributes to the perfection of fine motor skills, taking, manipulating and holding skills. This activity also 

promotes the development-improvement of eye-hand coordination. In addition to 

that, it develops visual-spatial perception, the perception of colors, numbers. 

 

9. „Drawing a tree“ 

This activity is recommended to be carried out inside a building  

Needed resouorces  

• Different size papers: A4,  flip chart papers or old wallpaper  

• brushes  

• Paints – preferably gouache (easily washable)   

• Liquid paper glue  

• Oatmeal, buckwheat, colored rice, papers cut to small pieces, autumn 

leaves rolled to a small size, shell shape pasts, etc.     

 

Activity description  

Inside a building  

Seat children comfortably at the table.  Give children flip chart papers or big size papers cut out of old 

wallpaper. Stick the papers on a drawing board or a piece of cardboard. If you use rice, macaroni, it is 

advisable to color them beforehand.  Put a little amount of rice or macaroni to a bowl and add some water 

with dissolved paint in it. Cover the bowl with a lid and shake it. Food coloring can be also used. 

 Give these materials to children. Children can make tree trunk in different ways: draw it, cut out of colored 

paper, draw a contour and pour some glue inside it and then strew some buckwheat. They can also put color 

on their palm and put it on the big paper sheet. See. the photo.  

After that, ask children to make leaves and maybe some fruit. To do this, they have to pour some liquid 

paper glue close to the branches and strew different materials on it.  One of the materials as well as a mixture 

of materials can be used. The similar activity can be performed by using knitting yarn. Cut it to small pieces 

(about 30-40 cm) together with children. Then ask children to soak the yarn pieces in the dissolved paints 

and place them on a big sheet of paper. In this way, they will get the frame shape. If they want, they can 

create the whole picture in this way. 

 

If the children learn this task well, it can be changed/complicated in different ways. E.g.: 
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• Children can prepare the materials themselves. E.g. color rice and macaroni. Cut/tear colored papers to 

tiny pieces; tear the leaves etc.     

• It is possible to create a 3-dimensional tree. E.g. roll A4 paper so to get a cone. Cut its uneven edges and 

decorate the tree with different materials.  

• Different shapes can be cut out of cardboard; e.g. new year tree or any fruit tree. Then wrap it with 

different color knitting yarn. 

• Dry branches found in the yard can be decorated with different materials. It is desirable that children 

create the stand themselves. E.g. to stick the branch to the pot with soil or to a stand made of glue. 

Plaster can be also used. Dissolve plaster in water, put the branch to a recycled paper cup and pour 

plaster into it. Wait for a little until it gets dry and then remove the cup.       

Activity goal:  

This activity contributes to the development of fine motor skills; facilitates the development of pre-school 

skills and serves for the development-improvement of eye-hand coordination. In addition to that, it 

develops visual-spatial perception, the perception of colors, numbers. 

 

10. „Greeting Cards“ 

This activity can be carried out both inside and outside premises   

Resources  

• Sheets of paper 

• Plastic bottles  

• Potato or an apple   

• Paints – preferably gouache paints (easy for 

cleaning)     

• Thin cardboard pieces  

• New year tree sparkling  decoration (rain)  

• Knitting threads  

• Various natural materials (flowers, leaves, cones, etc.) 

Activity descriptiom 

Inside a building  

Give the materials to children. Cut the potatoes and apples into two parts.  Different shapes can be engraved 

in them. Ask children to fold a paper in two parts and then say that you are making greeting cards that can 

be used for different purposes: whether a seasonal holiday or the birthday. Show children different options 

of using the materials and decorate the cards.   

Seat the children comfortably at a table. Give them a big sheet of paper and paints, distributed in small cups 

and dissolved in little water.   

Different options of using materials: 

- Put the bottom of a plastic bottle and then put it on a paper. By doing this, you’ll get a flower. You can 

wrap the bottle with knitting yarn, dip it to a paint and then transfer to a paper.     
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- An apple or potato can be used as a stencil. To do this, cut the apple or potato in the middle and engrave 

different shapes in it. Dip the pieces to paint and transfer to a paper. An apple, 

just cut into two parts can be also used as a stencil. 

Cut the knitting yarn into 10-20 cm pieces. Put them to a bowl with paint, then 

put them to a folded paper, fold it again and slightly press it with a hand. Grip 

the  end of the yarn and remove it.   

- Stencils can be made of cardboard. Draw different shapes on a cardboard and cut them out. Give the stencil 

to the child and ask her/him to put it on a paper; to take a sponge, dip it in a paint and color the white 

remaining places.    

- Different natural materials can be used as a drawing material. E.g. color one 

side of a leaf and then put it on a paper. Press it slighly and the paint will be 

transferred to a paper. After that, the leaf can be taken. Different flowers can 

be also used as a brush.  

If the children learn this task well, it can be changed/complicated in different 

ways. E.g.: 

• Children can prepare the materials themselves. E.g. collect different natural materials outside and try 

them as painting resources.  

• They can also prepare stencil design and the stencil itself.  

• When doing stencils, it is important be sure that children are safely  using knives.  

• It is also possible to create greeting careds, appliques. Ask children to cut out the flowers fro colored 

papers and stick them on a sheet of paper.  

Activity goal:  This activity facilitates the development of fine motor skills as well as creativity skills. It 

contributes to eye-hand coordinated development-refining. In addition to that, this activity develops visual-

spatial skills and the perception of colors and shapes. 

 

11. „ Making play dough“  

This activity is recommended to be carried out inside a building     

This activity can be conducted both individually and in a group  

Resources 

• Bowl  

• Wooden spoons (regular spoons can be used as well) 

• 2 cups all purpose flour  

• 2 tablespoons vegetable oil   (Baby oil can be used as well) 

• ½ cupts of salt  

• 2 tablespoons tartar  

• 1.5 cups boiled water   

• Colouring agent 

• Glycerine (several drops) 
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Activity description 

Inside a building 

Seat the children comfortably at a table. Give them a definite quantity of ingredients. Ask them to pour 

flour, salt, tartar to the bowl,  then to add oil and stir well.  After that, ask them to add some coloring agent 

to the boiled water and add this mixture to the bowl and add several drops of glicerine and stir well again. 

Wait for a little until the mixture gets cool and then puddle well with hands until it becomes a homogeneous 

paste. If it is still sticky, add some flour. They can continue playing with the dough or place it in a closed 

container. 

If  the children learn this task well, it can be changed/complicated in different ways. E.g.: 

You can give them the recipe and let them define the number of materials, meaning that they have to 

measure flour, salt, etc.  or you can ask them to make two portions instead of one that requires definite 

mathematical knowledge and skills (adding, subtraction).     

If the child has problems with using both hands, she/he can put the dough on a table and make it 

homogeneous in this way.   

Activity goal: This activity facilitates the development of fine motor skills, in particular, it develops 

finger movements and hand functions, such as squeezing, opening, manipulations with fingers. In a 

complicated version, the activity will contribute to the development of the functional application of 

mathematical knowledge.  

 

 

 

Pre-vocational training 

 

Development of pre-vocational skills is an important part of the development of life skills, aimed at the 

facilitation of independent functioning and employment.  

As a rule, children and adolescents require provision of adequate conditions and support to acquire pre-

vocational skills and future development.         

Preparing for independent life and career, acquiring relevant competences through playing, daily 

educational activities and obtaining life experience starts from early childhood and reveals differently at 

various stages of life. e.g. the skills, such as the arrangement of playing and educational space, cooperation 

with peers in group games and projects, is a sort of a demonstration of  vocational readiness and working 

skills that later may lead to the selection and working in a concrete profession.   

 

Children and adolescents with intellectual problems require special support and conditions to maximally 

link the knowledge and skills acquired in the educational environment to real life and be able to use in real 

life situations.   

 

Work in this direction should be carried out as within the specially developed pre-vocational program as 

well as integrated to a daily routine and activities. E.g. target skills, such as self-awareness, following the 
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instructions, arranging materials, cooperation with others,  etc. should be not only the part of a pre-

vocational training program but also the part of any routine activities performed in a day care center.   

 

Children should have an opportunity to try independent life-related activities and expand the experience 

through the educational and community activities but in adolescence period pre-vocational activities should 

be more fitted to real vocational training. Work on pre-vocational skills should be carried out in the 

environment of day care centers and outside it, in cooperation with available community services and 

organizations.   

 

Work on target skills should be performed through the individually adapted goals, tasks instructions, and 

support within the framework of group activities and workshops. 

   

It is recommended to organize the workshops/circles (e.g. sewing, cooking, gardening, print shop, art studio) 

within the day care centers that makes possible to work on concrete working skills together with pre-

vocational skills. The choice of the type of a workshop/circle depends on interests and specific features of a 

concrete day care center, such as geographical location and leading professions in the region, to make the 

activities planned within the pre-vocational and career developing program maximally conceptual and 

socially valuable.       

 

Accordingly, it is important that in cooperation with families, different organizations and community, day 

care center should have certain procedures and programs, combining pre-vocational and vocational 

components, maximally facilitating the development of pre-vocational skills and simplifying the transition 

to adult life. The transition plan and career development should constitute the part of the individual service 

plan, worked out for beneficiaries. 

Alongside with acquainting/learning of professions within the scopes of pre-vocational preparation, it is 

recommended to develop the following skills: 

 

- Self-awareness and  awareness of the 

environment  

- Role awareness  

- Getting aware of  own abilities and needs  

- Defining working interests, making choice  

- Knowing professions, their purpose, 

understanding of work value   

- Punctuality, time management 

- Accuracy/self-discipline, planning of 

working process, keeping working 

environment tidy   

- Understanding/following the instructions, 

using of supervision  

- Understanding/accepting and considering 

comments/feedback  

- Keeping routine/rules/instructions  

- Completion of started work  

- Motivation to work  

- Problem-solving skill  

- Independent and group work/cooperation 

skills  

- Knowing/following safety rules  

- Asking for help/sing help, obtaining needed 

information  

- Skill of establishing and retaining positive 

social communication  

- Skills of regulation of emotions, expressing 

emotions in socially acceptable forms, self-

regulation in stressful situations.   

- Skills of coping with changes, innovations 

- Understanding the results of own Activity  

- Etc.  ... 
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Table # 1  

 Target spheres   Examples:   

Dressing/undressing 

 

Dressing/ undressing, distinguishing front and back sides of clothes, using buttons (e.g. tie laces,  button/unbutton, 

open/close zipper, belt buckle).  Choosing/using clothes, relevant to the season, temperature/weather;  adjusting own 

clothes.  

Eating/feeding 

 

Controlling and demonstration of nutritional requirement; different types of food (solid, liquid) eating skills; 

chewing of food and swallowing; having of nutritional preferences;  using accessories  (fork, spoon, knife, cup, glass); 

socially acceptable manners; choosing right time for getting food; putting food on a plate and getting ready to eat 

(separating, cutting food, taking a potion).   

Washing (hands-face) 

 

Regulation of water stream and temperature. Taking a soap, using it and putting on a soap holder (its place); soaping 

hands,  washing of soap from hands; using a tap (open/close after using); using a towel (take off and hang it on a 

hook).  

Using a toilet 
 

Controlling urination and defection; understanding of a need and expressing correspondingly to a situation; using a 

toilet,  pulling underwear up/down; sitting on a toilet; using toilet paper; flushing the lavatory;  washing hands;  

following hygiene rules.   

Personal hygiene  

 

 

Caring of the mouth cavity, skin, hair/hairstyle; using of handkerchief;  wiping of saliva; keeping skin clean, 

arranging hair/making a hairdo; keeping clothes clean, brushing teeth,  cutting nails, cleaning ears.      

Cooking  Planning of a dish; choosing of ingredients, washing and preparing for use; cooking of a dish; using the tableware 

and kitchen appliances appropriately and safely;  keeping hygiene norms; cleaning after cooking a dish. 

Keeping  home environment 

tidy.   

Tidying, sorting and storing of subjects/items;  washing-drying tableware;  cleaning the floor, furniture and glass 

surfaces; placing rubbish in an appropriate place;  taking the rubbish out of a house; purposeful use of different 

devices and cleaners 

Using household appliances 

and safety procedures  

Knowing of different household appliances and using them safely; knowing and using of environment protection 

procedures; noticing threats and timely reaction;  knowing of emergency services and asking for timely help 

Shopping,  

Using money 

Planning of purchases; making/using a list of purchases if needed; selection of the desired products and 

communication of needs to a  shop assistant; standing in a queue; choosing of a payment form and using money – 



 
 

 

defining of a sum to be paid, counting of the change, carrying money safely. Purposeful allocation/use of available 

money      

Public mobility  

 

Finding of relevant rooms/studies in the premises; finding of a way in corridors; orientation in the unfamiliar 

environment; using of help if needed, such as simple symbols, an arrow, inscriptions, asking for help/asking of 

questions;  safe behavior in the streets; knowing and following safety rules (traffic light, using of crossings and 

underground passages); purposeful use of public places; using of public transport (recognizing, choosing correctly, 

taking a ticket, asking to stop, following of the rules of behavior in the transport);  finding/proper using of a shop 

and other facilities.        

Practical use of time  

 

 

Knowing/using of a routine; switching from one activity to another; defining of time; telling the time and practical 

application of this knowledge in real situations- e.g. define the time when a lesson starts/finishes; when it is time to 

go home;  informing of others about a time. 

Recreation- Leisure time 

 

Adequate and age-appropriate use of leisure time  (e.g. break time); having diverse interests; demonstration of 

preferences related to recreation/leisure time; purposeful use of toys; participation in different type games; initiation 

of activities and engaging in activities initiated by others; choosing-using of playing materials.       

 

Pre-vocational skills   Study of work-related interests; defining of own professional interests; defining of needs and target skills related to 

career development and future development; development of pre-vocational skills (punctuality, cooperation, 

accuracy, following the rules, completing of tasks, et.); Knowing/using of resources available in a community, 

demonstration of personal and professional capabilities.    



 
 

 

Activities for Facilitation of Functional and Pre-vocational Skills   

 

1. „I am a cook“  

Activity goal:   

The goal of the activity is to involve children and adolescents into Kitchener activities; facilitate the 

development of cooking,  kitchen safety, and hygiene-related skills; enhancement of the awareness on 

different type products, dishes, healthy lifestyle;  acquainting with kitchen devices, equipment and tableware 

and promotion of their adequate use; teaching of a texture, smell, taste, shape and color of different products 

and expression of own attitude; facilitation of communication, interaction and cooperation skills.       

Activity description:  

Activity is performed in small groups (5-7 participants). Children and adolescents participate in selecting 

different dishes by using photos. After choosing it, they get familiar with the ingredients needed for a dish, 

cooking steps and also with needed kitchen utensils ( by using different visual materials, e.g. video film, visual 

recipe, etc.). 

At the stage of dish selection, the sub-activities can be used, such as categorization of dishes and ingredients 

(e.g. cold-hot, main course, dessert, fruit, vegetables, meat, dairy products), categorization of food according 

their nutrition value (e.g. healthy, less healthy, harmful, etc.)        

At the stage of dish planning, the art-activities can be used, when after getting familiar with the ingredients 

and cooking specifics, children draw the ingredients needed appliances, cooking stages and the ready dish or 

make an applique of the dish.     

At the next stage, children and adolescents directly get engaged in the cooking process. Functions/roles are 

selected considering the abilities and needs of the participants. e.g. if because of the safety purposes it is not 

recommended to give the child pointed or sharp knife, or if the child has no enough physical strength to use 

it, she/he can be asked to cut  products having a soft texture (e.g. banana) with a blunt knife for a fruit salad.   

While cooking process, participants can take photos of ingredients, needed appliances and the ready dish and 

collect them in a culinary book (working on a culinary book can be performed within the framework of art 

and pre-vocational activities).     

After the preparation of a dish, children and adolescents participate in washing and drying of kitchen 

appliances and tableware).  

Note: Activity steps (selection, planning, cooking of a dish) can be performed at different periods and not in 
one day.  This activity can be performed in several cycles, weekly or once in two weeks).     

Needed resources:  

Kitchen appliances and different types of tableware, ingredients needed for a concrete dish. Photos/pictures of 

different dishes and thematic videos. It is recommended to perform this activity in a kitchen environment. It 

is desirable that participants have aprons, chef uniforms, and hats; drawing tools for art activities.  



 
 

 

This activity can be performed within the framework of daily activity program, as well as science and pre-

vocational training program; at the same time, this activity can be thematically linked to the activity "going 

shopping"   – participants go to buy the ingredients needed for a dish.   

 

2. „Going Shopping“  

Activity goal:  

The goal of the activity is to facilitate the development of skills of shopping planning, making purchases, using 

money;  to increase knowledge on different shopping facilities and goods; to facilitate defining and expressing 

of own interests, establishing effective communication-interaction.    

Activity description:  

Children and adolescents participate in the planning of shopping, defining what they need to buy for a concrete 

purpose (e.g. buying of products/ingredients for a planned dish, buying stationery supplies for making an 

applique, etc.). It is recommended that children/adolescents participate in the making of a visual list of 

purchases- they can draw and/or cut out the images and stick them next to the corresponding item in the list. 

Participants also are involved in choosing a trading facility (e.g. grocery, stationery shop, etc.).   

At the next stage, small group of children and adolescents  (3-5 members), accompanied by an adult goes to 

the selected shop and participate in selecting/collecting needed products (according to the list) to the basket; 

if needed they ask shop assistant for help,  then they stand in a queue  and  pay money, etc. 

After buying products/goods and coming back to a day care center, participants store them in appropriate 

storages.   

Needed resources:  

This activity can be performed in a simulated trading facility of a day care center of outside it, in a real shop.    

A certain amount of money will be needed to buy planned products/goods; Public transport  or a vehicle of a 

day care center will be also required if the activity is performed in a shop located far from the center and in 

case of performing the activity in the center,  different items, cash  register, baskets, boxes will be needed.   

This activity can be performed within the framework of daily activity program, as well as pre-vocational 

training program.  

3.  „Money container“   

Activity goal:  

The goal of the activity to teach children to recognize money denominations;  facilitate their participation in 

group activities and cooperation with others;  to promote the  development of social skills (e.g. taking turns);     

Activity description:  

The activity is performed in small groups or pairs. Participants are sitting in a circle (in case of a group), each 

of them has a container/box with coins. They also have the cards, depicting different coins (“tetri”). One-by-

one, participants take one coin from their boxes and match them with the same denomination given on a card. 

Other participants have to find the same denomination coin in their containers and place it on own card. After 



 
 

 

that, the turn goes to the participants, sitting next. When all the coins are taken from the box/container, 

participants name all coins and count money.   

Needed resources:  

Different denomination coins (“tetri”),  in a quantity, equal to the number of children participating in each 

activity,  small size containers (cardboard boxes), cards depicting different denominations – “tetri".  

This activity can be performed within the framework of daily activity, academic or/and pre-vocational training 

programs) at the same time, this activity can be thematically linked to art activities, by offering children to 

make different denomination coins  

 

4. „Public facilities“ 

Activity goal:  

The goal of this activity is to facilitate the familiarization with public places/facilities and their appropriate 

use; to facilitate learning/recognizing, categorization of names and/or symbols of different facilities; promote 

the development of skills of cooperation, communication/interaction,  taking turns.   

Activity description:  

The activity is performed in small groups (4-6 participants) and can be played as a table game. Participants 

have to match different subjects/items to the relevant facilities, in accordance with their functioning purpose. 

(e.g.: a letter and post-office, vegetables and fruit – supermarket;  money/credit card – bank;  medications- 

pharmacy, etc.) or/and they relate different places/objects to the relevant name/symbol (e.g. bank building and 

the inscription “Bank”, pharmacy premises – and relevant inscription, etc.).  

Stimulating questions and if needed, tips are used during the process. At the same time, the complexity of the 

task is adjusted to the participants’ abilities.   

Participants get involved in art activities, draw the pictures or make appliques of different facilities. (e.g. by 

using shoe boxes).     

Needed resources:  

Different subjects or the cards depicting different subjects; model of different facilities or their pictures. 

Symbols or written names of different public places/facilities. Materials for art activities (e.g. cardboard sheets, 

boxes, painting materials, scissors, glue, etc.). 

This activity doesn’t require the purchase of specific materials; Materials for implementation of this activity 

can be made by the personnel (e.g. photos of different subjects, facilities, photos, names); in addition to that, 

real items (e.g. envelop, money, photo) can be also used.   

 

This activity can be performed within the framework of daily activity and pre-vocational training and science 

programs.  

! It is recommended to bring this activity out of a day care center and give the beneficiaries the possibility to 

purposefully use different public places/facilities within the framework of different outdoor activities.   

 

5.  „Costume saloon“  



 
 

 

Activity goal:  

The goal of this activity is to facilitate the development independent using of different type clothes and 

accessories,  dressing,  undressing, hair making;  to facilitate the development of fine and gross motor skills; 

familiarization with the characters of different holidays, animations, films, and fairy-tales; development of 

imitation, choice making skills; learning of different textures and colors; development of art skills, creativity; 

entertainment.   

 

 

Activity description:  

Participants get involved in selection, creation/trying on of different clothes and accessories,  making hair, 

make-up within the frames of different topics, such as “going to harvest”, going to theatre”, “winter” “1970s 

fashion”, “Singer on a stage”, etc.    

Participants get familiar with topic/topics of a day and related details through different visual materials (photos, 

video materials) and select the clothes, accessories, make-up, and hairstyle, corresponding to the selected topic. 

Each participant gets relevant support. At the same time, participants make costumes and accessories 

themselves by using different recycled materials (different fabrics, plastic bags, colored papers, newspapers, 

and magazines, etc.). Adults also help children. This activity is especially recommended while preparing for  

holidays 

After the participants get dressed into relevant clothes, the fashion show can be organized. It is also 

recommended to take photos and involve the beneficiaries in preparing a new thematic page of photo collage 

within the art activity program.   

Needed resources:  

Big mirror; different type clothes and accessories; fashion magazines; pictures of different fairy-tales and films; 

abstracts from cartoons and films; make-up; brushes, hair pins, art-materials. Etc.     

 The activity is performed within the framework of daily activity program and can be linked to art activities/art 

workshop.  

! This activity requires close cooperation with beneficiaries’ families and informing them about the topic of 

activity, to get help in the enrichment of topic-related clothes and accessories. 

 

6. „Choosing the transport” 

Activity goal:  

Acquainting with different transport and knowing of their purpose; development of categorization skill; 

participation in joint activities with peers and development of skills of effective functioning in a group (e.g. 

taking turns, listening to others, etc.); stimulation of thinking skills; development of communication and 

creative skills.   

Activity description:  



 
 

 

Activity is performed in small groups. Participants are acquainted with means of transportation one at a time,  

by using video or photo collage. The leader introduces the aspects related to a concrete mean of transportation 

and actively engages children in the discussion,  experience sharing, naming of the transport, etc., considering 

the abilities of children.      

The leader visually (a map or some illustration or video may be used) offers participants a concrete route that 

they have to go to get from one point to another and helps them in making correct choice (e.g. if there is sea 

or ocean on a route, which means of transportation is better to use). Participants draw or make an applique of 

selected transport or choose its image from the cards/models, prepared beforehand.          

Needed resources:  

Illustrations of different territories, routes or/and video materials and maps; images of different transports or 

their models. To create appliques, you will need cardboard papers, colored papers, scissors, drawing materials.   

The activity is performed within the framework of a daily activity program and art activities/art workshop.  

 

7. „Acquainting with professions“ 

Activity goal:  

The goal of this activity is to get familiar with different professions and stimulate professional interests of 

participants;  to facilitate the development of pre-vocational and vocational skills; to facilitate choice-making 

and communicating of own interests and priorities; to establish communication with representatives of 

different professions and develop self-presentation skills;  to get better aware of own capabilities and enhance 

self-confidence and self-assessment; to develop the skills of effective functioning within a group (e.g. making 

group choice, cooperation, compromising, getting constructive feedback, etc.); to stimulate creativity skills.        

 

Activity description:  

 

This activity is performed in cycles (one profession – one cycle) and implies many sub-activities, such as 

preparation for an in-depth understanding and a meeting with a representative of a profession; preparation of 

a visit to a real job-placement site or a vocational center; performing of a visit; reflection on obtained 

experience and preparation of materials about the profession. So, the familiarization with one profession and 

related activities can require 1 month.        

 

By using visual materials (photo or video), participants get familiar with 2-3 professions, from which they 

select one to get an in-depth understanding of it. Priorities can be defined by balloting. E.g. each participant 

is given photo/card with 2-3 professions and participants have to vote for one of them by dropping one card 

to the box. After that,  the whole group counts the pictures/cards and choose a target profession.     

Participants get an in-depth understanding of the chosen profession and prepare (think of interesting 

questions, making invitation card, etc.) for a visit of the representative of the profession.  

Participants meet the guest, invited to the day care center - representative of the chosen profession. It is 

recommended that the invited guest brings uniform, accessories/devices related to the profession. After the 

guest’s visit, children make a reflection.   



 
 

 

To get better familiar with the chosen profession, participants go to real job-placement sites or a vocational 

center that provides education in this profession. Children take photos during the visit.  

After the visit, participants reflect on obtained information by using different media resources and prepare 

photo collage about a concrete profession for a “catalog of professions”.   

 

Needed resources:  

Visual materials (photo or video) related to certain professions or their representatives; balloting box; papers, 

stapler, drawing instruments, glue, and scissors: desired resources: photo camera, computer, and projector, 

printer (to prepare visual materials); It is also recommended to have a vehicle for visiting different employment 

places and vocational centers.        

! Involvement of beneficiaries’ parents in this activity is recommended.   

 
This activity is performed within the framework of the vocational training program; it can be also linked to 
art-activities.     

 
8.  „Box of occupations“ 

Activity goal:  

Getting familiar with various professions/occupation and their related artifacts;  facilitation of effective 

functioning and communication skills within the group; stimulation of tactile perception.  

Activity description: Activity is performed in small groups (4-5 participants) or in pairs. One by one, the 

participants take out of a box the accessories/objects related to different professions/occupation. They name 

the object and relate it to a certain profession/occupation.   

The cards, depicting various professions and the box with relevant artifacts can be used in this activity. 

Participants have to co you link the cards with objects.  

Participants get engaged in art-activities, draw or use other materials to create a collage on a topic of their 

chosen profession/occupation.    

 

Needed resources: 

A box, containing artifacts related to various activities; illustrations/pictures depicting different 

professions/professionals.       

 

This activity is performed within the framework of the vocational training program; it can be also linked to 
art-activities.     

9. „Getting help“  

Activity goal:   

 

To promote the skills of obtaining the desired information and problem solving in various situations.  

 

Activity description:   

 



 
 

 

Participants are offered various situations, such as e.g.: 

✓ How can we know weather forecast for tomorrow?  

✓ Which film will be shown this evening in the cinema?  

✓ Where and whom we can address to sew a dress, trousers or boots?  

✓ Whom should we address in case of toothache?  

✓ Who can help us if we are lost in the street?  

✓ Where can we take a loan? etc.  

According to the offered situation, participants have to define where, from whom and how can they obtain 

information or get help.   

Beforehand prepared visual aids (cards) can be used, from which, participants choose to their opinion correct 

answer and also computers can be used to look for weather forecast or movie billboard. 

 
Such type of activity can be used to teach beneficiaries the safety measures and using of emergency services. 
 
Needed resource:  

Thematic visual cards, computer, internet  

 
 

10. „About me“  

 

Activity goal:  

 

The goal of the activity is to identify own interests and facilitate self-presentation skills. 

 

Activity description: With other people's help (personnel, family members), participants prepare their personal 

profile (personal data, family members, friends, likes, dislikes, certain personal features, strengths, limitations, 

professional interests). Profiles are developed by using different visual aids (pictures, photos, collage).  

 

Participants introduce their profile to others. Video may be also recorded that will help participants to practice 

interviewing skills.  

 

Needed resource:  big sheet of paper, scissors, glue, drawing tools, different photos and thematic visual aids, 

video camera. 

  

This activity is performed within the framework of pre-vocational training program and also within the art-
activity frames.     

 

11. „My free time “ 

 

Activity goal:   

 

The goal of the activity is to facilitate the identification of entertainment and recreation interests, choice 

making, leisure time, and amusement as desired.   

 

Activity description:  



 
 

 

 

In order to spend leisure time in a day care center as desired, children and adolescents are given the possibility 

to choose the activity. For this moment, beneficiaries’ recreational and entertainment interests are defined and 

visual cards and photos depicting the possible options of spending leisure time in a day care center (among 

them the cards depicting isolation and staying alone) are already prepared. Beneficiaries have the possibility 

to choose and spend leisure time, defined by a daily routine at their desire. 

   

Needed resources:   

Cards depicting various recreation and entertainment activities.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

Annexes 

Recommendations for Organization of a Day Care Center  

This document describes the aspects of the organization of services in a day care center for children with 

moderate and severe disabilities.   

The document is based on UN Convention of the Rights of Persons with Disabilities (that was ratified by 

Georgia in December 2013 and in April 2014 it came to into force) and the State Standard of Day Care Center 

Services for Persons with Disabilities (Decree of the government of Georgia # 102, February 26, 2016).     

Day Care Center target group  

Day Care center services are considered for children and adolescents with moderate and severe disabilities of 

6-18 years age groups, getting services 5 times a week, from 10:00 until 16:00.       

 

Service mission  

To facilitate high-quality life of children and adolescents of 6 – 18 years age group and their families through 

the participation in formal and informal educational, social, cultural, sport and recreational activities and 

supporting-strengthening of families. 

Service goals  

- Provide beneficiaries with diverse experience and the safe environment, stimulating the development;   

- Promote the establishing/development of skills, important for the realization of the beneficiaries' potential 

and maximally independent functioning; 

- Promote the formation/enrichment of self-awareness, self-determination, choice and interests and the 

realization of creative trends;    

- Facilitate the development of motor skills, functional mobility and physical health;  

- Provision of sensory stimulation and effective sensory functioning;  

- Facilitate the self-expression, communication and interaction; 

- Facilitate the participation in informal educational activities and inclusion to formal education; 

- Facilitate the diversification of interests related to recreational activities and leisure time/entertainment;        

- Facilitate the participation and social inclusion in a daily life/public situations both in a day care center 

and outside it;      

- Facilitate the development of vocational and pre-vocational skills and transition to vocational education;   

- Facilitate the transition to the services within a day care center and outside it;   

- Empower and strengthen parents/families and improve the involvement of their children to daily life;   

- Protect /advocate the  interests and  rights of children and their families; 

- Promote the professional development/enhancement of personnel involved in provision of services.     

Individualized service 

All children/adolescents getting the services of a day care center, receive the individually fitted services:    

- Each child/adolescent has an opportunity to get individually fitted unique package of services. When 

enrolling to the services, an individually targeted routine/schedule is developed with the participation of 

family members/legal representatives for each child/adolescent that includes the details, such as frequency and 

duration of attendance, offered activities and rehabilitation procedures and other aspects related to the services  

(See Annex # 1. Attendance individual Schedule);  



 
 

 

- Multidisciplinary team of a day care center evaluates the needs and abilities of a child/adolescent  in each 

developmental area and also the interests and priorities of  c child and her/his parent/legal representative and  

develops individual service plan based in this information; Individual service/development plan of each 

beneficiary is managed by a case manager (it is recommended to distribute this responsibility among the 

specialists of a day care center).     

Comment: While developing an individual development plan, the specialists of a day care center cooperate 
with representatives of educational, medical and rehabilitation services having relation with the child, if there 
are any.  

- The process of adaptation of each child/adolescent to the environment and routine of a center is individually 

fitted,  considering the emotional, behavior and personal specifics of each beneficiary.  If needed, an adaptation 

plan is developed, which defines in which activities, at what frequency and duration the child/adolescent will 

get involved; which strategies will be used to help the child/adolescent to easily adapt to a new environment 

and routine. 

- Individual rehabilitation/therapy services provided by the specialists (e.g. speech therapist, occupational 

therapist, psychologist, physical therapist) are accessible for all children/adolescents as needed.    

- Individual needs, educational and developmental specifics and interests of each child/adolescent is considered 

in group activities. Within the frames of group activities, the tasks/activities, strategies and forms of assistance 

are individually  adapted.      

- Day care center service develops an individual transition plan for each beneficiary, ensuring effective  

transition of the child to a day care center and also to other environment and/or new stage of life (e.g. transition 

from childhood to adolescent age, transition to public school and/or formal vocational education, preparation 

to leave a day care center due to the age, etc.)      

 

Service format  

- A day care center provides  its beneficiaries services  in the format of individual sessions as well as in group 

activities.     Consequently, the individual goals of each beneficiary are realized in the format of individual and 

group activities; 

- The actual needs and requirements of different age groups, as well as individual needs, abilities and interests 

of each beneficiary are considered in the format of group activities  which is based on individually adapted 

approaches and strategies;   

- Recommended number of beneficiaries in the group activities is 6-7 beneficiary;  

- Group activities can be conducted in groups created with consideration of age category that is reasonable for 

the realization of actual goals of a group and also in mixed age groups.   

- Programs are developed for all group activities, included to the daily routine of a center (See Annex# 2  

“Program Planning Form”). Organization of different areas, so called “thematic working stations” is 

recommended for group activities (e.g. art studio, gardening, cooking, etc.).  Next week target topics are 

defined at the end of the week for each group activity within the frames of group activity program  and at least 

one day prior, the detailed working plan is developed which includes; concrete topics, goals/expected results, 

activities and their duration, persons responsible for realization of the activity and other practical aspects (See. 

Annex# 3  “Group work planning form”); 

- Daily routine of a day care center is developed for each day that makes a period of staying in the center 

structured and predictable. By using different supportive tools (e.g. visual clues),  the access to the routine is 



 
 

 

ensured for all beneficiaries; At the same time,  the personnel works on the development of beneficiaries’ 

ability to follow the routine independently,  by using relevant strategies.         

-  Duration of  group activities may vary from 30 min up to 40 min that is defined in advance by 

program/activity specifics  

- Duration of individual sessions may vary from 20 min up to max. 40 min that is defined by the child’s ability 

and specifics of work.  

- At least 3 hours that a beneficiary spends in a day care center, is allocated for the realization of development 

program (both group and individual activities).  The intervals allocated for breaks between the programs enable 

children to have a rest and effectively switch to a new activity.   

- The diversity of activities is considered while developing the routine that in its turn creates the possibility of 

multilateral development and retains the interest and motivation to participate in activities.   

- The daily routine also provides “free time” for beneficiaries that children can spend at their own desire with 

the assistance of personnel.     

- Activities directed at the development of target skills are conducted both inside and outside a day care center. 

Each outdoor event serves educational and/or recreational goals and is based on pre-designed plan, which 

contains the details on, purpose of the activity, environment, target topics and skills, number of children, 

persons involved/being responsible tor the event (See. Annex # 4 “Outdoor activity planning form”)  

       

Physical environment   

- The work with beneficiaries is carried out in the environment, adjusted/adapted to the needs of beneficiaries 

and enabling their free movement within the space.    

-  Different routine programs/activities of a day care center are carried out in a specifically defined, maximally 

different environment that enables the beneficiaries to change the environment, to decreases the tiredness 

caused by staying  in one and the same environment for a long period of time  and also to increase the readiness 

and effectiveness of participation in offered activities.    

- The space provided for beneficiaries in which they stay most of the day, is maximally organized and free 

from excessive irritants that enables the beneficiaries to engage in offered activities, stay concentrated and also 

reduces  the possibility of getting tired. 

- For individual work with a beneficiary, space, specifically considered for this purpose is used   

-  A day care center also offers space, where the beneficiaries can relax, stay alone and have a rest it that want 

or need it.    

- A day  care center is maximally equipped with needed furniture, equipment, materials necessary for the 

realization of programs/activities under the day care center services and maximally independent functioning 

and mobility of the beneficiaries (e.g. wheelchair, chair, etc). Together with the administration, day care center 

specialists participate in defining the equipment and resources, needed for the center.   

- Space/storage area is provided for each beneficiary, where they can put and store their belongings.  

 

Key Directions/Spheres of a Day Care Center Program 

 
(General Overview) 
To achieve the service goals, a day care center works but is not limited in the following directions   

□ Sensory-motor development 



 
 

 

□ Social sphere, communication and culture  

□ Functional academic skills  

□ Independent life skills  (self-care, household  and  Social skills)  

□ Pre-vocational and vocational skills  

Work in these directions is integrated into the routine activities of a center and is also implemented within 

the scopes of specially planned thematic activities and workshops both in a center and outside it.    

 

In addition to the above-presented areas, it is important that a day care center provides different creative 

groups/activities (e.g. art, drama, music, etc.) and also the rehabilitation and therapy support.        

 
Working with a day care center beneficiaries in different directions should imply the following principles: 

- Any kind of work/activity planned for a beneficiary facilitates the development/enhancement of 

beneficiary’s communication and interactive skills;   

- Any kind of work/activity planned for a beneficiary, facilitates the realization of creative trends, self-

expression and choice making; it also provides emotional experience and sensory stimulation;  

- For the purpose of promoting  maximal involvement of and  effective participation in a community, the 

personnel of a day care center cooperates with public and community organizations;    

- For the purpose of supporting education of beneficiaries, day care center closely cooperates with general 

and vocational education facilities. The Ministry of Education, Science, Sport and Culture of Georgia;   

- A day care Center closely cooperates with families of beneficiaries and ensures the increase of their 

involvement. With the scopes of such support, day care center carries out consultative-educational 

activities for parents/caregivers in terms of effective support of their children,  advocacy and enhancement 

of the awareness of families on different actual topics. At the same time,  joint activities with the 

participation of parents/families are regularly planed within the environment of a day care center as well 

as outside it, that in its turn enables children, their parents/families, and personnel to get common positive 

experience. 

Service specialists  

- Day care center service is based on a multidisciplinary team approach at each stage of working with 

beneficiaries and their families;   

- Administration of day care center ensures coordinated and cooperation-based work of personnel involved in 

service provision;   

-  The composition and competences of the key staff, involved in the provision of services meet the 

requirements of quality services and effective realization of planned programs;     

-  Regularly promotes the strengthening/development of the staff in terms of knowledge and skills necessary 

for effective work;    

- Adequate break time is allocated for personnel, responsible for the realization of daily programs/activities 

that protects them from getting tired, improves the productivity of beneficiaries work and ensures the 

effectiveness of services.   

- Additional time (at least 30-40 min) after the completion of work with beneficiaries  is allocated for  

personnel, responsible for the realization of daily programs/activities to maintain the documentation and plan 

the next day  activities;  

 

The recommended staff of a day care center service specialists and their key functions:     



 
 

 

Special education teacher  

- Together with other members of a multidisciplinary team, participates in the assessment of actual and 

potential developmental levels of a  beneficiary, evaluates pre-academic and functional academic abilities;    

- Together with other members of a multidisciplinary team, participates in the development of a 

beneficiary’s individual plan, monitoring and re-assessment; 

- Develops and implements age appropriate daily educational-developmental programs and carries ou t 

progress monitoring;   

- Ensures safe and active involvement of beneficiaries in daily activities of a center and promotes their 

multilateral development (cognitive, motor, communication, academic, social, functional) and elaboration 

of adaptive behavior;      

- Realizes rehabilitation-habilitation programs for each beneficiary of a day care center as defined by the 

Standard of Day Care Centers   

- Ensures obtaining/keeping the documentation, considered under the  personal file of a beneficiary      

- Carries out the group and individual activities if needed.  

- Participates in planning-implementation of social integration program, thematic outdoor activities/lessons 

and seasonal events (cultural, sport, art, etc.).     

- Ensures the organization of thematic (educational and informational) meetings for parents and provides 

consultations to parents on actual aspects of a beneficiary’s development and support.  

- Cooperates with other specialists of a day care center and ensures the implementation of their 

recommendations in daily work with beneficiaries;  

- Together with other specialists, participates in defining developmental resources and equipment;   

- Participates in the meetings of the multidisciplinary team and also in planned and needs-based meetings 

of a day care center.  

- Participates in professional developing trainings and working meetings.  

Psychologist  

- Ensures  the assessment of cognitive (pre-academic), personal-emotional and social  development and 

behavior related  needs;     

- Based on the assessment, develops education and development individual plans for beneficiaries and if 

needed behavior management plan.    

- Carries out individual and group work with a beneficiary if needed;   

- Provides consultations to other specialists of a day care service center  in terms of supporting cognitive, 

academic, emotional and social development and facilitates  integration of recommendations in a daily 

work process;  

- Provides consultations to beneficiaries’ parents/family members and facilitates the enhancement of 

knowledge and skills, to effectively meet personal-emotional, social, cognitive and behavior related needs 

of children;     

- Together with other members of a multidisciplinary team, participates in the process of development, 

monitoring and re-assessment of an individual plan;  

- Supports special education teachers in realization of planning-implementation of both group and 

individual activities;  

- Elaborates each beneficiary’s portfolio, containing all important documents related to a child;  

- Together with other specialists, participates in defining of needed resources and equipment; 

- Participates in meetings of a multidisciplinary team, also other planned and needs-base meetings of a 

center.   



 
 

 

- Participates in professional development trainings and working meetings.  

 

Occupational therapist  

- Ensures the assessment of beneficiaries’ functional/life skills (self-care, household and public), playing, 

communication and sensory-motor skills and develops recommendations directed at the development of 

these skills;     

- Together with other members of a multidisciplinary team, participates in the process of development, 

monitoring and re-assessment of beneficiary development individual plan;   

- Provides individual and/or group intervention if needed;  

- Assesses the physical environment of a day care center and develops recommendations for its adaptation; 

adjusts the environment within the scopes of own abilities; 

- Ensures the selection of assistive appliances for beneficiaries and develops corresponding  

recommendations;  makes adjustments within the scopes of own abilities (e.g. adaptation of a 

wheelchair/chair, adaptive appliances designed for better performance in writing, eating and other 

activities)        

- Teaches  beneficiaries  and their parents/family members and day care center professionals 

correct/functional application of assistive appliances    

- Together with other specialists, participates in defining of needed resources and equipment; 

- Cooperates with other specialists of a day care center and provides recommendation on planning-

implementation of age appropriate an developmental activities/games; 

- Provides consultations to parents/family members of beneficiaries on aspects, related to child development 

and effective support.    

- Participates in meetings of a multidisciplinary team, also other planned and needs-base meetings of a 

center.   

- Participates in professional development trainings and working meetings.  

 

Speech therapist 

- Provides the assessment of language, speech and communication skills and hearing perception and 

functional hearing skills;  

- Based on the assessment, develops and implements therapeutic activities;  

- Conducts the work, oriented at the the development of communication, language and speech skills      

- Chooses expanded and alternative means of communication for a child if needed and ensures the teaching 

of  its application to a beneficiary, her/his parents/family members  and other specialists of a center  

- Develops the recommendations on language, speech and communication improvement strategies for other 

specialists and parents/family members of beneficiaries;   

- Together with other members of a multidisciplinary team, participates in the process of development, 

monitoring and re-assessment of an individual plan;  

- Together with other specialists, participates in defining and selection of needed resources and equipment; 

- Participates in meetings of a multidisciplinary team, also other planned and needs-base meetings of a 

center.   

- Participates in professional development trainings and working meetings.  

 

Physical therapist/sport teacher    



 
 

 

- Ensures the assessment of individual needs of physical/motor development of beneficiaries;  

- Based on a beneficiary’s motor/physical assessment, develops the plan promoting physical/motor 

development and healthy lifestyle; 

- Carries out individual and/or group აcuring/rehabilitation procedures;  

- Defines  beneficiary's need in medical massage and provides it if necessary;     

- Plans and implements outdoor and sport activities oriented at the development of physical/motor skills.  

- Together with other members of a multidisciplinary team, participates in the process of development of 

an individual plan;  

- Cooperates with other specialists of a day care center and consults them on application of 

activities/strategies for the development of motor skills and mobility.   

- Provides consultations to parents/family members of beneficiaries on issues of the facilitation of 

physical/motor development.   

- Together with other specialists, participates in defining and selection of needed resources and equipment; 

- Participates in meetings of a multidisciplinary team, also other planned and needs-base meetings of a 

center.   

- Participates in professional development trainings and working meetings.  

 

Individual Assistant  

- Provides a daily support to a beneficiary in performing self-care (using a toilet, eating, hygiene norms, etc.) 

and the functional activities.  

- Participates in meetings of a multidisciplinary team, also other planned and needs-base meetings of a 

center.   

- Participates in professional development trainings and working meetings.  

 

Social Worker  

- Provides a bio-psycho-social assessment of a beneficiary and her/his family; 

- Develops beneficiary’s individual service plan, based on conducted assessment; 

- Performs the monitoring and re-assessment of an individual service plan; 

- Ensures the enhancement of knowledge and skills of families and their advocacy  in order to effectively 

meet the needs of the child and family;   

- Elaborates each beneficiary’s portfolio, containing all important documents related to a child;  

- Cooperates with different state structures (e.g. public schools, vocational centers) and NGOs to promote 

the education of beneficiaries and inclusion to a social life.   

- Participates in meetings of a multidisciplinary team, also other planned and needs-base meetings of a 

center.   

- Participates in professional development trainings and working meetings.  

 

In case of need, other specialists are also invited and their resource is also used for a single time, repeatedly 

and in long-term    
 

Working methodology  

Day care center services are oriented at the best practices and evidence based modern methodology (assessment 

instruments, educational/developmental attitudes/strategies) of child development and education.       



 
 

 

Annexes  

Annex # 1 A sample of Individual Schedule of Services       

 

Beneficiary’s name, surname:  Birth dare  (dd/mm/yy) 

 

Personal ID # : 

 

Address:  

Parent/legal representative name, 

surname:  

 

 

Personal ID # : 

 

Contact information:  

 

Week days Activity/activities Starting time  Time of coming a 

day care center   

Finishing time 

Monday     

  

  

  

Tuesday    

 

 

  

  

  

  

Wednesday    

 

 

Thursday     

 

 

Friday     

 

 

Additional information:  

 

 

Parent /legal representative signature: 

 

---------------------------------------------------------------- 

 

Date:  

 

------ ------ -------- 

 

 

 

Annex # 2 

Program Planning Form 

 



 
 

 

Program description should consist of: 

 

o Program description  - (e.g..: gardening)  

o Target group - (For whom - e.g. for which age group and for how many participants is  this program  

designed)   

o Program goals - (Why is this program needed, what are its purposes) 

o Target skills and expected results - (what results - knowledge, skills, approaches are expected in result 

of the participation in this concrete program; what can this program develop in a beneficiary?  

o Program key topics  - (which key topics and aspects are covered by the program) 

o Activities - (What main activities are included in the program)   

o Program implementation schedule  - (at what frequency, on which days and duration this program is 

implemented   

o Responsible bodies - (who will ensure the implementation of this program, which specialists will be 

involved)  

o Program implementation environment – (where, in which environment/environments the program 

will be implemented)  

o Needed material-technical resources   - (what physical, financial resources are needed for 

implementation of this program)    

 

 

 

 

 

 

 

 

 

 

 

Annex # 3 

Group work planning form  

Direction/program:   # of participants: 

 

Implementation environment:  Date:  Starting time: 

Finishing time: 

Responsible persons/leaders:  

Key topic/topics •  



 
 

 

•  

 

Goal/goals/expected  

results:  

 

•  

•  

Detailed plan:   Thematic  units: Activity: Duration: 

 

  

 

 

 

  

 

 

 

  

 

 

 

 

  

 

 

 

   

 

 

 

 

Working 

methods/strategies 

 

 

 

 

Needed 

materials/resources   

 

 

 

Individual adaptation 

needs 

 

 

 

 

 

 

 

 

 

 

Annex #  4 

Outdoor activity planning form  



 
 

 

 

Outdoor activity 

 

Date  ---------------------------- 

 

Time  ------------------------------- 

 

Duration  ------------------- 

 

Activity location/environment (brief overview) 

# of participants: 

 

  

 

Accompanying persons/their number: Needed budget:  

Goal/goals:  

-  

-  

 

Schedule/activities:   

 

 

Needed resources:   

 

 

Additional information:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Assessment Instrument for the 

Assessment of Beneficiaries of Day Care Centers  

 

 

This instrument for the assessment of beneficiaries of day care center follows a curriculum-based teaching principle. Its purpose is to define a child’s 

or adolescent’s developmental level in a wide spectrum and identify the educational results to be achieved. This instrument is not a standardized test, 

therefore it won’t be used for the identification of age-appropriate norms and corresponding scores. It is intended for personnel of a day care center, 

to be able to identify developmental level in related to different spheres of functioning through the observation in a natural environment and to 

adequately develop the individual service plan.      

 

 

Motor skills  
 

Achievement 

level 

Sphere  - Gross motor skills  Demonstrates   Comment  

Control of parts of body 

I 
L

ev
el

 

Is able to raise/hold up a head in sitting or lying position, to see a speaker 

or observe a situation around.   

  

Sits at a table while when eating or playing with a help/or independently 

if leaned to a support.  

  

Is able to stand at a table, at a washing basin with support (leaning to 

furniture or with other’s support)  

  

 

Gets up from sitting position and moves to another surface 

   

  

Is able to raise/turn hands above the head or to the sides 

   

  

II
 L

ev
el

 

Sits independently on a different height (high, low) chairs while 

performing different activities   

  

 

Turns around and moves in sitting position and to take a desired subject 

or to look at a speaker  

  

Holding somebody by a hand, bends forward in sitting position to catch 

the desired subject: e.g. rolled out car/ball, a pen fallen down, etc.     

  

Standing at a support, Is able to roll or throw and catch a ball      

II
I 

L
ev

el
 

Sits on different surfaces (floor, chair, pouffe) when performing different 

activities independently  

  



Independently moves from one to another surface. E.g. from a bed to a 

chair  

  

Catches and throws a medium size ball in a standing position.     

Squats down, bend forward to get a desired object, toy, to lace up, or sit 

down   

  

 

Functional mobility  Demonstrates   Comment 

I 
L

ev
el

 

Turns around from tummy to the back to catch an object or change a 

place   

  

 

Is able to  reach a place of destination by crawling, creeping     

Moves inside a building by following a wall or the furniture with a hand 

or holding other’s hand   

  

II
 L

ev
el

 

Moves around with supportive appliances (walking frame, crutches, 

wheelchair) both inside and outside a building 

  

 

Is able to overcome the barriers (curb, uneven surfaces) with a help     

 

Walks up/down the stairs, holding a hand       

II
I 

le
ve

l 

Walks independently or by using supportive appliances on different 

surfaces both inside and outside a building.   

  

Is able to walk or run fast on smooth surface.    

Independently walks up/down the stairs     

Is able to overcome or bypass barriers to mobility        

Stands on tiptoe or climbs to a height to reach the subjects above   

 

  

Rides a two-wheel or three-wheel bicycle   

 

  

Achievement 

level 

Sphere  - Fine motor skills  

 

Demonstrates    Comment 

Holding of subjects  and manipulation with them   

I 
le

ve
l 

Reaches and takes subjects/toys   

 

Holds taken/given subjects    

 

Is able to release/throw  taken subjects from a hand    



 

Holds and takes to the mouth dry food (bread, biscuit banana)     

 

Holds small subjects with both hands (e.g. bottle, ball, book)   

 

Points at a desired subject/toy with a finger/hand  

 

 

  

 

Shifts subjects/toys from one hand to another    

 

 Holds writing tools (paper, pen) and  daubs    

 

Pushes some  buttons with a hand/fingers    

 

II
 l

ev
el

 

Manipulates with subjects holding in a hand: brushes teeth with a 

toothbrush, shakes a toy; sticks a fork to a food.    

  

 

Gently puts taken subjects    

 

Uses three-finger grasping in different activities: holding a pencil/pen, 

listing book pages, unlacing.   

  

Uses the pointing finger and a thumb, to hold small subjects: e.g. to  

unzip, take a candy    

  

Purposefully uses both hands/ e.g. constructs LEGO, models with a 

plastilin/ clay,  unwraps  a candy/box, catches a rolling ball, puts on a 

hat.  

  

 

II
I 

le
ve

l 

Uses three-finger grasping in using small subjects: zipping/unzipping, 

lacing/unlacing, buttoning/unbuttoning, making small clay balls      

  

Uses the pointing finger and thumb to manipulate with small subjects: to 

cork/uncork a bottle, to wind up a toy.   

  

Eye-hand coordination is very refined: e.g. takes a spoon to the mouth 

without spilling, writes and draws simple and complex figures, follows a 

cutting line when using scissors. 

  

 

Uses a computer keypad  with both hands    

 

 
  Daily  life skills  



 

Achievement 

level 

Sphere  -  self-care  

 

Demonstrates    Comment 

Dressing /undressing  

I 
le

ve
l 

Cooperates in a dressing process: raises a hand, foot, presses foot inside to 

put on shoes, socks, helps to put down the pants.    

  

Takes off unlaced shoes, puts on/takes off open front upper clothes /hat   

Puts on socks (sometimes with a heel upside-down)    

 

Puts on shoes without laces  (sometimes to a wrong foot)    

 

Unbuttons big size buttons    

 

Mostly requires assistance in dressing/undressing     

 

II
 l

ev
el

 

Recognizes the front side of clothes    

 

Lifts up/down a zipper placed to a socket; buttons up comparatively big 

buttons, takes a belt out of its buckle  

  

Independently takes off  different type clothes and puts on nearly all kind 

of clothes    

  

Puts on one-finger gloves     

 

Gets dressed/undressed with minimal help (mostly requires help to put on 

and fasten definite type clothes)   

  

II
I 

le
ve

l 

Differentiates front and back, correct and reverse sides of clothes, right and 

left shoes.   

  

 

Fastens/unfastens different type fasteners on clothes, shoes (buttons, zipper, 

belt, lace)   

  

Distinguishes seasonal and situational clothes     

 

Independently puts on/takes off different type clothes    

 

Eating /feeding Demonstrates   Comment 



I 
le

ve
l 

Has independent eating skills. E.g. eats biscuits    

 

Is able to drink water without spilling and putting a cup on a surface.      

 

Helps in feeding with a spoon or a fork (Is able to take dry food to the 

mouth)  

   

Expresses a desire to eat and own preferences related to food.       

II
 l

ev
el

 

Chooses, what she/he wants to eat    

Uses a spoon and a fork (may be unskillfully)    

 

Mostly is independent while eating, but requires some help. E.g. for 

cutting/portioning of food   

  

Eats successfully, without spilling and the need of a little help   

II
I 

le
ve

l 

Is independent when the food is accessible and ready for eating    

 

 

Observes the rules on eating at a table, demonstrates relevant eating skills    

Washing hands  Demonstrates   Comment 

 

I 
le

ve
l 

Cooperates while washing hands puts hands  under a water flow, rubs 

hands, but maybe unskillfully 

  

Is able to soap the hands (putting a soap in the hands or using liquid soap 

may be required)  

  

Requires additional support and instructions while washing and wiping 

the hands  

  

 

II
 l

ev
el

 

Is able to open a water tap and regulate a water flow    

 

Soaps and rinses the hands    

 

Closes a tap after washing    

 

Requires help to regulate water temperature; instructions or visualization of 

steps  may be required for better quality;     

  



II
I 

le
ve

l 
Regulates water temperature    

 

Skillfully uses different type soaps and rinses hands     

 

Follows all steps of a task, if all appliances for washing hands accessible   
 

  

Toilet skills  Demonstrates   Comment 

I 
le

ve
l 

Demonstrates discomfort if  getting  wet/ dirty    

 

Mostly expresses the need, though requires reminding during a day to go to 

the toilet.    

  

 

Cooperates in performing toilet-related steps; remains sited on a   pot or  a 

toilet sink  

  

 

II
 l

ev
el

 

Addresses others for a toilet-related needs     

 

Independently Is able to sit on a pot/toilet sink (if a toilet sink is of an 

appropriate size)   

  

 

Requires supervision, assistance may be needed only for cleaning of clothing 

elements  

  

II
I 

le
ve

l Controls the need, independently goes to a toilet and sits on a pot/toilet 

sink (if a toilet sink is of an appropriate size) 

  

 

May require insignificant assistance/supervision  for a better quality     

 Personal hygiene   Demonstrates   Comment 

I 
le

ve
l 

Cooperates on different steps of personal hygiene    

 

Participates in  tooth brushing, hair combing processes and performs some 

activity steps 

  

Defines a need to wipe a nose, though requires assistance in cleaning      

 

Requires assistance in hair combing and hair doing    

 

II
 

le
ve

l Is able to brush the teeth, though minimal task-related assistance or clues 

(verbal or visual) may be required.  

  



Is able to comb a hair, assistance may be required for doing hair   

Is able to use a handkerchief as intended     

 

  

 

II
I 

le
ve

l 

Is able to independently brush the teeth    

 

Is able to comb hair and do a simple hair style   

 

Keeps herself/himself clean during a day    

 

Achievement 

level 

Sphere  - household (life) skills  

 

Demonstrates    Comment 

Cooking  

I 
le

ve
l 

Distinguishes/identifies  different  eatable products, ingredients (on a 

picture, real products)   

  

Distinguishes different type food     

 

Distinguishes/identifies  different  products/ingredients, a dish is prepared 

of    

  

 

Distinguishes appliances, mainly/frequently used in a kitchen.     

 

Pours drinks to a glass    

 

Puts food on a plate from a container (assistance may be needed)    

 

 

Makes simple snack by using pre-prepared 2-3 ingredients (puts 

cheese/sausage on a slice of bread)   

  

 

II
 l

ev
el

 

Cooperates in the planning of preparation a dish (needed products/ 

ingredients, appliances)  

  

 

Makes a sandwich from ready ingredients     

 

Starts cooking simple dish by using simple kitchen appliances/ tools (with 

assistance)  

  

Observes  hygiene rules (reminding, instructions may be required)      

 



II
I 

le
ve

l 
Collects/prepares  the ingredients and needed tableware/appliances to cook 

a dish  

  

  

Cooks simple dish and drinks (e.g. tea, coffee) under a supervision     

Is able to use a recipe (many be visual)     

 

Maintains safety and hygiene rules while cooking a dish    

 

Keeping the home environment tidy   Demonstrates   Comment 

I 
le

ve
l 

Participates in the process of collecting/sorting of toys, different subjects; 

collects the scattered about toys at an adult’s command    

  

Participates in cleaning spilled liquid.    

 

Places rubbish in a relevant place (e.g. recycle bin, specially determined 

place)  

  

II
 l

ev
el

 

Participates in a process of clearing a table and talking dirty tableware to 

an appropriate place 

  

 

Sorts/puts subjects to an appropriate place    

 

Participates in a process of dishwashing, cleaning furniture and a floor 

(instructions may be needed for a better quality)   

  

II
I 

le
ve

l 

Washes and dries different type dishes (plates, frying pan, etc.)   

 

Cleans dirty surfaces, furniture, floor by using different appliances 

(instruction, reminding may be needed)  

  

 

Starts washing    

 

Takes a rubbish out of a building    

 

Using household Appliances Demonstrates   Comment 

I 
le

ve
l 

Recognizes different household appliances and know what are they 

intended for  

  

 

Participates in using of household appliances (e.g. making a juice in a 

blender)  

 

  



Knows different emergency services    

 
II

 l
ev

el
 

Starts using different appliances under a supervision    

 

Observes the safety rules in using of household appliances ( e.g. turning off 

a cooker, electric appliances after using them).    

  

Knows, what safety procedures should be observed in  home environment      

 

Knows, which emergency service is used  in which case     

 

II
I 

le
ve

l 

Keeps safety in purposeful using of home appliances   (e.g. vacuum cleaner, 

cooker, etc.)  

  

Demonstrates  relevant  reaction in case of danger   

 

 

Is able to call for emergency services if needed    

 

Shopping and money management   Demonstrates   Comment 

I 
le

ve
l 

Distinguishes different products,  is able to select a named/pointed  

subjects 

  

Finds desired subject/product with supervision; knows that has to pay to 

get a product  

  

Understands the function of money – understands that money is needed 

for buying smth   

  

  

Distinguishes coins, paper money, and plastic cards from each other    

 

Recognizes some coins, money banknote    

 

Knows, where money is kept (e.g. wallet,  moneybox,  bank)     

 

Understands the limited quantity of money    

 

II
 

le
v el
 

Defines what type of subjects/products can be bought in this or that shop    

Participates in developing purchase list/plan   



 

Finds desired subject,  products, asks for help if needed    

Stands in a queue at a cash desk     

 

Chooses a payment method (plastic card, cash) and hands money or a card 

to a cashier  

  

 

Understands a benefit of keeping/saving money    

 

Calculates sum to be paid  according to the indicated price    

 

Is able to use a plastic card   

 

Understands the importance of comparing process before purchasing     

 

Recognizes banknote denominations    

 

II
I 

le
ve

l 

Calculates  the sum to be paid according the prices of products/subjects 

 

  

 

Pays at a cash desk  the sum asked/indicated  by a cashier and waits for a 

due change if any 

  

Can collect/save money and allocate for daily needs    

Is able to use money – pay a due sum and calculate change  

 

  

Practical  use of time   Demonstrates   Comment 

I 
le

ve
l 

ავDemonstrates awareness in daily routine; knows in which part of a day 

this or that  activity happens (e.g. going to a day care center,  having 

dinner – in midday, sleeping – at night, etc.)     

  

Participates in routine activities with support, switches from one activity 

to another 

  

II
 l

ev
el

 Uses simple day schedule (may be visualized)  
 

  

Differentiates weekdays, knows on which days goes to a day care center 

and which are days off 

  

 



II
I 

le
ve

l 
Participates in scheduling a day, names the day activities   

 

Names current day, date, month, season by using a calendar    

 

Is able to name at what time she/he goes to bed and at what time routine 

activities familiar to her/him are finished    

  

Can recognize time at the clock (mostly)    

 

Achievement  

level 

Sphere  -  Public mobility  

 

Demonstrates    Comment 

Safe behavior in the street and using of public places  

 

I 
le

ve
l 

Demonstrates safe behavior while walking in the street   (e.g. never goes to 

a traffic area, avoids cars)   

  

Knows that a pavement is for pedestrians and a street for cars    

 

Orientates  herself/himself in a familiar environment (e.g. finds 

destination places ( toilet, group, kitchen, exit door, etc.) in a day care 

center  
 

  

 

Distinguishes different type shops/facilities (food store, clothes shop, 

bakery, etc.)   

  

 

II
 l

ev
el

 

Knows the meaning of a traffic light, zebra and underground passage.   

 

Considers street safety rules (e.g. crossing the street)    

 

Knows at which color of traffic light streets should be crossed     

 

Orients herself/himself in a familiar environment outside a building,  can 

ask for assistance if needed, ask a direction. 
 

  

 

Determines the purpose of public facilities (e.g. chemistry, shop, cafeteria, 

etc.)  

 

  

II
I 

le
ve

l Safely moves around the street    

 



Is able to purposefully use different facilities in a familiar environment     

 

Using of transport Demonstrates   Comment 

I 
le

ve
l 

Distinguishes and recognizes different types of public transport (e.g. air, 

land, municipal transport; types of municipal transport: bus, taxi, 

trolleybus, metro, etc.)    

  

Adequately behaves in transport (e.g. takes a free place, uses a handrail, 

etc.) 

Knows that has to pay for transport;   

  

II
 l

ev
el

 

Recognizes the  public transport/bus stations    

 

Recognizes own (familiar) bus stop (e.g. close to a house, day care center, 

relative)  

  

 

Knows what type of transport is needed to reach desired (familiar) places    

Know how to stop a transport (e.g. raising a hand, asking for a stop when 

sitting in a transport)  

  

II
I 

le
ve

l 

Uses desired transport to get from one place to another (accompanying 

may be needed) 

  

Recognizes needed bus/public transport by its number    

 

Pays the fare    

 

Achievement 

level 

Sphere  -  Recreation, leisure time 

 

Demonstrates    Comment 

Planning and spending leisure time  

I 
le

ve
l 

Requires assistance in defining leisure time-related interests and activities 

and in preparation of needed materials/inventory     

  

Requires assistance to participate in desired games/activities     

 

II
 l

ev
el

 

With some help, defines what she/he wants to do/makes a choice, but 

requires assistance in organization and searching-preparation of needed 

materials and equipment.    

  

 

Requires some assistance to implement the desired activity     

 



II
I 

le
ve

l 
Defines own interest related to recreation and entertainment and 

independently plans leisure time.   

  

Independently looks for materials and equipment needed for the desired 

activity  

  

 

Is able to spend leisure time alone or with others as desired    

 

 

Functional academic skills  
 

Achievement 

level 

Sphere  -  

 

Demonstrates    Comment 

Colors  

I 
le

ve
l 

Groups subjects by their color (can’t name colors)    

 

Points at colors named by others    

 

Draws colored picture    

 

Attributes different/varied colors to subjects, based on subjective choice.    

 

  

Chooses desired subjects considering the desired color (considers color 

characteristic in  choice making) 

  

Expresses attitude to colors and their combination; chooses  the colors as 

desired 

  

II
 l

ev
el

 

Attributes  appropriate color to the subjects, characterized by a concrete 

color    

 

  

Attributes different/varied colors to subjects, based on subjective choice.     

 

  

Takes into consideration indicated colors while looking for a subject in the 

environment   

  

Chooses desired subjects considering the desired color (considers color 

characteristic in  choice making) 

  

Expresses attitude to colors and their combination; chooses  the colors as 

desired 

  



II
I 

le
ve

l 
When sharing information, characterizes subjects/objects  by color     

 

Describes the environment by naming colors, attributing an appropriate 

color to the subjects 

  

Recognizes warning function of colors: differentiates traffic light colors 

and their function; /brown water is dirty; green apples may not be ripe, 

etc.)  

  

Chooses desired subjects considering the desired color (considers color 

characteristic in  choice making) 

  

Expresses attitude to colors and their combination; chooses  the colors as 

desired 

  

Creatively reflects the environment using different colors (draws colored 

pictures, subjects)   

 

  

Shape Demonstrates   Comment 

I 
le

ve
l 

Creates different shaped  object   

 

Groups subjects by shape (is not able to name a shape)    

 

Points at the shapes named by others    

 

Creates different shaped objects    

 

Expresses attitude to shapes and their combination; chooses  the subjects 

considering their shape  

  

II
 l

ev
el

 

Uses shapes  and their combination to reflect the subjects, create the 

objects     

  

Creates different shape objects according the provided sample    

 

Describes the subjects in the environment by naming their shapes    

 

Takes into consideration indicated shapes while looking for a subject in 

the environment   

  

II
I 

le
ve

l Attributes appropriate shape to the subjects, characterized by a concrete 

shape  

  



 

When sharing information, characterizes subjects/objects  by 

shape/attributes to an appropriate shape.   

  

Expresses attitude to shapes and their combination; chooses  subjects 

considering  their shape 

  

Describes shapes  
 

  

 

Space – Environment  Demonstrates   Comment 

I 
le

ve
l 

Is able to appropriately organize subjects in the environment   

 

  

Finds a way in a familiar environment   

II
 l

ev
el

 

Takes into consideration provided instructions when walking/moving 

around the environment  and correctly defines mobility direction 

  

Finds subjects in the environment, considering clues on their location   

(Understands the meaning of words: in front, behind, near, far, under, 
above, between, to the right, to the left, next to, etc.) 

  

II
I 

le
ve

l 

Gives direction to others, considering  spatial indications   

 

  

Describes the environment and organization of subjects their by using 

indication  terms 

  

Defines/names  location of objects relative to her/him  

(When speaking, uses the words:  in front, behind, near, far, under, above, 
between, to the right, to the left, next to, etc.) 

  

Writing Demonstrates   Comment 

I 
le

ve
l 

Draws lines in different directions    

 

Draws lines according to a sample    

 

Colours  pictures (maybe getting out of contours; not covering the whole 

picture with a color)   

  

 

Draws a simple picture    

 



II
 l

ev
el

 
Draws a simple picture according to a sample and describes what she/he 

has drawn   

  

 

Compares images to subjects  

 

  

 

Colours pictures neatly  within the contours    

 

Is able to write a name/surname  

 

  

 

II
I 

le
ve

l 

Creates  a simple picture on a given topic and describes what she/he has 

drawn 

  

 

Creates simple informational appliqué /collage to communicate concrete 

information  

  

Writes simple words, names what she has written    

 

Writes simple sentences, explains what she has written    

 

Reading  Demonstrates   Comment 

I 
le

ve
l 

Recognizes indicated images    

 

Names the images     

 

Describes the images according a visual sign    

 

II
 l

ev
el

 Describes  story pictures - names the images, their actions and qualities    

Recognizes own name and surname    

 

II
I 

le
ve

l 

Reads the words meaningful for her/him, understands the content of the 

word/recognizes the words, meaningful to her/him. 

  

Reads the sentences meaningful for her/him, understands the content of 

the sentence/recognizes the sentences, meaningful to her/him. 

  

Size, quantity, calculation, measurements Demonstrates   Comment 

I le
v el
 Differentiates subject according to their size, quantity  

 

  



Correctly points at big and small; many, few   
II

 l
ev

el
 

Correctly names subjects/quality of subjects (big, small, much, few)   

Correctly arranges subjects considering their size, increasing or decreasing 

sequence    

  

Counts numbers    

Counts subjects    

Counts and names/indicates  number of subjects     

Correctly defines more/less in a group of subjects    

Correctly attributes more/less feature to a group of subjects (says: “this is 

more” “this is less”)   

  

II
I 

le
ve

l 

Writes figures   

Attributes a corresponding figure to a group of subjects (counts them and 

writes or marks appropriate 

  

Executes simple mathematical operations (addition, subtraction) using 

fingers/ visual aids.   

   

Understands the content of a simple task and correctly resolves it   

Writes exercises    

Calendar, time,  clock  Demonstrates   Comment 

I 
le

ve
l 

Recognizes day and night    

 

Recognizes seasons    

 

Names/indicates current activity (maybe with the support of visual aids)  

 

  

Names/indicates the activity, following the previous one (maybe with the 

support of visual aids) 

  

II
 

le
v el
 

Names/indicates the changes, characteristic for day-night swaps    



Names/indicates a period of a day (morning, midday, evening, nigh)   

Consequently lists/indicates activities to be performed during a day (daily 

routine) 

  
II

I 
le

ve
l 

Follows daily routine – switches from one activity to another    

Speaks out/expresses probabilities on activities that can be planned and 

performed during a day 

  

Points in a calendar/names current day, date, month, season    

Defines next day and activities to be performed     

Names/indicates already conducted activities    

 

 
Pre-vocational skills  
 

Achievement 

level 

 

Sphere  - Knowing professions and career planning    Demonstrates    Comment 

I 
le

ve
l 

Realizes that children, after getting  older, get a profession and go to work   

Gets involved in performing different activities and tasks with interest     

Recognizes concrete activity and its characteristic features in a film, boor or 

in other media.      

  

Defines the roles and functions of a family members (e.g. mother, father, 

grandma, etc.)   

  

Realizes the roles and functions within the educational environment and 

public places (e.g. cook in a day care center, cashier in a shop, etc.)  

  

Interrelates different professions/activities with relevant inventory and 

artefacts     

  

Chooses the material, needed for performing the activity/task    

Performs comparatively easy tasks (e.g. gathering puzzle, coloring)        

 

Participates in activity related games (e.g. preparing a dish)  

 

  

Performs different roles/duties in day care center environment (e.g. 

prepacking of papers)  

  

Performs the tasks, related to a home or educational environment. (e.g. to 

stand in a circle, tidy the toys, etc.)    

  



II
 l

ev
el

 
Knows different professions and functions related to them     

 

Starts to define the  activities, related to her/his interests      

 

Demonstrates the interests to definition professions, activities and says what 

she/he wants to do in future    

  

Defines and describes the different type of jobs/work and  their related skills 

and environment    

  

Defines the tasks and responsibilities related to the activity/activities, 

interesting for her/him.   

  

Realizes the purpose of a salary; knows that salary is paid for a performed 

work   

  

With adult’s assistance, gets aware of educational goals and reflects on 

acquired knowledge  

  

Participates in a transition planning process     

 

Defines and applies the resources available in the educational environment, 

family, community to obtain the information, interesting for her/him   

  

Defines the skills important for achieving success     

 

Together with adults, participates in the planning of educational goals and 

ways of their achieving  

  

II
I 

le
ve

l 

Defines, what knowledge/learning is needed for the performing of her/his 

desired activity/profession and career development   

  

Defines own working skills and their potential impact on future success in 

a career  

  

Defines career opportunities, mostly corresponding her/his interest, 

knowledge and skills  

  

Participates in trying/performing of different jobs and makes reflection       

Is able to select the most relevant activity/job  in a result of trying them and 

reflection    

  

Determines the opportunities for future vocational education and 

employment   

  

 

Actively participates in the development and implementation of a transition 

plan   

  

 



 

Working skills  Demonstrates   Comment 
I 

le
ve

l 

Participates in individual and group activities    

 

Demonstrates  initial skills of communication with others    

 

Understands and executes comparatively simple requirements and 

instructions     

  

 

Safely uses materials needed for an activity/task    

 

Gets and takes into consideration a feedback    

 

Follows daily routine with an adult’s help   

 

Chooses the most interesting activity/ material out of many with other's 

assistance    

  

Understands and follows the rules of the educational environment with a 

help of visual aids (e.g. visualized timetable, rules) 

  

II
 l

ev
el

 

  Adequately reacts on her/his internal changes   

 

Understands and takes into consideration the work-related feedback   

Pays attention to the details and demonstrates accuracy while performing a 

task  

 

  

Considering the requirements of a task/activity, uses different learning 

strategies and demonstrates problems solving skill by using trail – error 

approach  

  

Demonstrates  self-discipline and punctuality    

 

Has the developed skills of resource organization and caring     

 

Starts and finishes the task/activity, familiar to her/him     

 

Participates in group planning/decision-making process with the support      

Keeps tidy the educational environment with an adult’s help    



 

Changes action after getting feedback    

 

Cooperates with peers and adults  (solves the tasks in pairs, small groups, 

shares own materials, gets assistance)  

  

Adequately asks for assistance from a peer or an adult if needed    

Initiates the activity interesting for her/him and chooses needed materials    

 

II
I 

le
ve

l 

Participates in a group decision-making process    

 

Works/cooperates well with others (e.g. understands the rules of social 

interaction, communication, the importance of keeping a personal space, 

etc.     

  

Successfully deals with multi-task activity; is able to divide it into several 

steps and perform  gradually   

  

Keeps the dates of task/activity realization    

 

Successfully undertakes different roles (e.g. leader and implementer) while 

joint activities 

  

Expresses own opinions, frustration and disagreement in a positive and 

acceptable manner; accepts the comments/feedback  

  

Asks questions to clarify job-related aspects and asks for assistance if 

needed  

 

  

Demonstrates  the skills of problem identification and solving    

 

Observes all rules related to the realization of activity    

 

Realizes the importance of work and the contribution/role of employers in 

its realization   

  

Realizes the importance of being organized and punctual for employment 

purposes  

 

  

Understands/names the features necessary for effective “cooperation” and  

and employment.  

  

 



 

 

 

 

 

 

 

 

 

Communication and social skills  
 

Achievement 

level 

Sphere  - communication 

 

Demonstrates    Comment 

Understanding  

I 
le

ve
l 

Looks to the speaker’s face 

 

  

Relevantly responds to non-verbal references    

Smiles at a speaker or turns to her/his face and answers in different voices    

 

Takes turns in communication    

Adequately responds to other’s emotion    

Percepts the names of people and subjects    

Understands and follows simple instructions    

Realizes the existence of causal reasoning in the environment    

 

  

II
 l

ev
el

 Answers the questions Who? Where? When?  And Yes/No questions    

Consecutively follows the instructions, builds a story picture or a plot   

Distinguishes an opinion from a fact    

Executes multi-step instruction in a familiar situation      

II
I 

le
ve

l 

Consecutively executes multi-step instruction in any situation      

Understands jokes, puzzles, expressions and figurative meaning     

Formulates  an assumption, hypothesis    

Writes or retells a story with all elements (beginning, middle, end, 

characters )  

  



Appropriately describes facts and opinions    

Distinguishes plural and singular    

Understands antonyms, words having an opposite meaning       

Expression  Demonstrates   Comment 

I 
le

ve
l 

Produces speech-like sounds (vocalization)     

 

Appropriately uses non-verbal communication   

Imitates: syllables, tonality, intonation     

Uses some words    

Uses slang mixed with real words  

 

  

Asks questions What? Where? Who? 

 

  

Uses 2-3 pronouns (I, you , she/he)   

Uses nouns, several verbs and adjectives    

Uses location terms (here, outside)    

Uses simple rejection “No”  

 

  

Uses 50-100 words 

 

  

II
 l

ev
el

 

Combines words in a sentence 

 

  

Names and describes subject’s function  

 

  

Asks closed questions (with “Yes” and “No” answers) 

 

  

Refers herself/himself as “I”  

 

  

Uses plural form  

 

  

Uses pronouns (we, their, he/she. Her/his)    

II
I 

le
ve

l Uses different structures of sentences   

 

  



Uses idioms, jokes, puzzles     

Uses derived endings (ist/ism) 

 

  

Uses comparative adjectives  

 

  

Uses past conditional forms  (e.g. if it happened )   

Distinguishes time   

 

  

Uses narrative and affirmative statements   

 

  

Uses complex forms of  verbs  

 

  

Achievement 

level 

Sphere  - Social – emotional  

 

Demonstrates    

 

Comment 

Self-awareness  

 

I 
le

ve
l 

Recognizes own name and own signs/symbols    

 

Demonstrates he/his likes and dislikes , preferences,   strengths and 

challenges  

  

 

Attributes oneself to a group with a definite status    

 

Recognizes and names the emotions/feelings    

 

Describes the situations, causing different emotions (e.g. birthday, taking of 

your belongings by someone else)  

  

 

II
 l

ev
el

 

Recognizes and discuss the impact of an emotion on a behavior    

 

Explains how the reflection of emotions affects others (positive, negative)   

 

Correlates negative emotions with situation, requiring attention    

Defines the needs caused by own condition and growing/developmental 

specifics   

  

Analyses the emotional state, contributing or hindering problem-solving or 

decision –making process   

  



Describes socially acceptable form of expressing an  emotion   

Describes the personal qualities and interests she/he wants to develop in 

herself/himself     

  

 

II
I 

le
ve

l 

Distinguishes own feelings and emotions, their acceptance by others and 

what is expected from her/him  

  

Describes an event and a thought, causing  an emotion   

Understands the influence of internal dialogue on emotions     

 

Describes, how the event interpretation can affect the feeling and change it    

 

Uses self-reflection to evaluate an event-related feeling and assess the 

perception of this event   (reality)  

  

Evaluates the emotions and defines the place and time of their expression   

Determines  what can’t be changed in oneself    

Prioritizes own  strengths and the  aspects to be improved     

Defines preferred learning style and looks for the way of its application    

Describes oneself precisely    

Evaluates, how the development of interests and feeling of importance 

helps in future success in life   

  

Self-management Demonstrates    Comment 

I 
le

ve
l 

Defines self-calming methods   

 

  

Finds a positive way of dealing with negative emotions of feeling bad.  

 

  

Avoids, stays apart from an emotional event     

 

Adapts to a new situation    

 

II
 l

ev
el

 

Uses self-monitoring strategies for the regulation of emotions (internal 

dialogue)  

  

 

Demonstrates skills of conduct in a pressing situation (calming, avoidance, 

asking for assistance)  

  

Demonstrates skills of expressing of own vision 

 

  



Realizes the influence of substances on emotional and physical condition 

(alcohol, tobacco, etc.)   

  

 

Is aware of  mental health problems,  affecting teenagers (depression and 

suicidal attempts )    

  

Demonstrates strategies to deal bulling    

Analyzes positive and negative results before the expressing of an emotion   

Uses stress management strategies and effective motivation actions     

II
I 

le
ve

l 

Controls own behavior    

Evaluates an impact of attitudes on success   

 

  

Uses strategies for coping with a neglect, social isolation or other forms of 

stress 

  

 

Is able to understand/percept the situation from a different point of view     

 

Uses self-management and emotion management effective skills every day 

 

  

Supporters  Demonstrates   Comment 

I 
le

ve
l 

Defines, who is a reliable full age/adult   

 

Defines the situation when asking of adult’s assistance is needed      

 

Understands where and how to ask assistance in emergency situations     

II
 l

ev
el

 

Understands to whom and where she/he needs to go when the assistance  is 

needed (parent, teacher, school consultant, other adult)   

  

Defines whom to address for problem solving: peers, family and school 

resources  

  

 

Offers assistance to peers (defines other’s needs)  

 

  

Understands  the benefits of extra-curricular activities    

Recognizes the influence of external factors on personal development and 

defines whether this negative is positive or negative   

  



Defines who is a positive full age/adult in her/his life    

Recognizes the features of a positive role model, including those, having a 

similar situation    

  

II
I 

le
ve

l 

Defines, who is the supportive specialist in a concrete facility and when and 

how to use them    

  

 

 

Defines which organization in the community provides possibility for the 

development of interests and talents  

  

Uses community resources to achieve the goals    

Addresses the safety network for oneself and others     

Has constructive supporting system, facilitating successful life    

Sense of responsibility  Demonstrates   Comment 

I 
le

ve
l 

Understands what is expected from her/him and the responsibility to 

motivates a safe and productive environment  

  

Understands that an action and choice has both positive and negative results  

 

  

Responsibly treats other’s property     

 

II
 l

ev
el

 

Performs a task without reminding    

 

Understands  what it means to be responsible and defines own characteristics 

in this regard 

  

 

Explains the benefit of being responsible for smth   

 

Defines the area being out of her/his control    

Takes responsibility on own behavior    

Defines the short and  long-term results of a safe, risky and damaging 

behavior   

  

II
I 

le
ve

l Describes how can taking responsibility or refusal to take responsibility 

may affect the  success    

  

 



Takes responsibility on a personal choice    

 

გPlans, introduces and evaluates participation in a group attempt to 

contribute to a community  life  

  

Decision making  Demonstrates   Comment 

I 
le

ve
l 

Makes choice base on interests and preferences    

 

Selects and gets involved in one activity out of several    

 

Studies causal-reasoning connection (what will happen if ?)   

 

Understands what are the options to react on s situation    

II
 l

ev
el

 

Describes the decision-making steps    

 

Develops alternative ways of a problem-solving and possible outcomes     

Effectively participates in a group decision-making process  

 

  

Introduces “Stop, Think, Act”  strategy  when solving a problem       

 

Evaluates the strategies to avoid risky behavior     

II
I 

le
ve

l 

Evaluates how the external events (e.g. media, peers, cultural norms) 

influence a decision-making process   

  

 

Considers the ethical, safety and social factors in decision-making   

 

  

Uses decision-making skills to respond to social and working 

responsibilities and healthy life style    

  

Social awareness   Demonstrates   Comment 

I 
le

ve
l 

Assumes what can a person feel according her/his facial expression     

Recognizes the words and actions that can harm others    



II
 l

ev
el

 
Recognizes verbal, physical and situational clues reflecting how others  can 

feel themselves  

  

Describes  the feelings and opinions expressed by others    

Is able to predict other’s feelings and opinions in a different situation    

Analyses, how can one’s behavior  can influence others     

II
I 

le
ve

l 

Defines verbal, physical and situational clues reflecting how others  can feel 

themselves in a quite difficult social situation  

  

Uses conversational skills in communication, to find out/share other’s 

opinions   

  

Demonstrates that understands different opinions of others      

Demonstrates empathy to others    

Demonstrates that is able to differentiate feelings and facts from each other     

Conversation skills  Demonstrates   Comment 

I 
le

ve
l 

Attracts others’ attention before starts speaking by a relevant behavior 

(addressing, touching shoulder)  

  

Understands that conversation failed    

Understands the meaning of a personal space     

Gets involved in a game (e.g. introduces oneself, asks permission, gets 

involved and invites others to participate)  

  

Observes a situation and knows when is appropriate to get involved, waits 

and/or keeps  the turn (e.g. asks who is the last)   

  

Knows the etiquette  (“Can I” ?, “Thank you”,  “I’m sorry”)   

Shares with others     

Calls the friends by names    

Lists characteristics of a good friend    

II
 

le
ve l 

Adapts attention gaining strategies to an environment and people (e.g. 

during s break,  instead of giving instructions)   

  



Tells other when it is there turn to speak (e.g. asking a question, making a 

pause or looking ate or other clue)    

  

Relevantly finishes a conversation  

 

  

Understands that there are formal and non-formal social expectations (e.g. 

using a name in written or oral speech, Mrs. Ms. Etc.)    

  

Is aware that social clues may be different in different groups (e.g. in a 

family, peers, group of people in a similar situation)  

 

  

Describes the strategies of making and retaining friends    

Fairly accepts and gives compliments   

Demonstrates cooperation behavior in a group (listens, encourages, respects 

others; opinions, makes compromises, reaches consensus)     

  

Recognizes a pressure or unacceptance from peers      

Defends oneself    

Understands the unique feature of people being in a similar situation, 

characterizing their culture   

  

Describes when a conversation fails    

Understands the importance of clarity  in communication between two 

people  

  

Based on a speaker, chooses relevant ways of communication  to establish 

better communication  

  

Analyses and relevantly responds to a social situation (e.g. pressure from 

peers, public speech, joking, sarcasm, mocking)    

  

Selects appropriate topic depending on an interlocutor   

Respects  own and others’ (friend, family member, teacher) private 

spaces/borders  

  

Cooperates    

Takes the role of a leader or a team member, depending on a group and an 

activity.   

  

Differentiates passive, assertive and aggressive reactions   



Retells other’s stories, opinions    
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Understands time, appropriate for using technologies (never calls or sends 

SMS  late at night) 

  

Uses appropriate topic for conversation, depending on a  partner and social 

situation    

  

Notices the change of  conversation topic     

Relevantly uses  the strategies, such as: repeating, repeating in other words, 

showing) or changes communication methods (slowing a speed, asking a 

question) if the conversation fails       

  

Assesses  the impact  of values and norms on personal relationships    

Cooperates with peers, adults and other members of society, to contribute 

to the group activities 

  

Gives and gets constructive feedback   

Works on keeping objective, not-assessor’s position when disagrees with 

smth  

  

Uses assertive communication to satisfy the needs    

Empowers, involves and encourages oneself and other by communication    

Understands the importance of a mentor (including a mentor being in a 

similar situation)   

  

Actively participates in a sound support network that promotes valued 

relationships and life-long development    

  

Conflict resolution  Demonstrates   Comment 
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Knows whom to address for help in case of a conflict situation or 

disagreement   

  

Identifies a problem and conflict that she/he faces with peers    

Describes differences and similarities of people  

 

  

Knows the conflict  resolution ways and tries to solve problems by choosing 

one of them  

  



Honestly tells others about her/his regret when she/he did something 

wrong 

  

Explains, why other’s position if wrong    
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Understands, that conflict is a natural part of life    

Describes the causes and consequences of a conflict       

Respects own and other’s rights    

Effectively works with people  different from her/him    

Uses constructive approach in conflict resolution     

Recognizes the problems of communication, in solving of which she/he 

requires adult’s support   

  

Describes how a sincerity, respect, fairness, and compassion help to consider 

others’ different needs 

  

Describes how individual, social and cultural differences  can enhance the 

level of vulnerability to mockery and how it can to be reacted.   

  

Recognizes unhealthy pressure from peers and starts resisting     

Analyzes the negative impact and sources of stereotypes and prejudices     

Assesses strategies for avoiding and solving of problems in relations.     

Defines a person’s role in conflict and understands own responsibility to find 

problem-solving ways   

  

Defines, how Is able to the conflict parties satisfy own needs (resolve conflict 

in mutually beneficially) 

  

Defines whom to address in conflict, crisis situations and a positive support  
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Analyzes that listening and conversation are helpful for avoiding problems 

and conflict solving   

  



Uses the skills and strategies needed to prevent of  bullying, violence and 

retaining of safety 

  

Uses conflict resolution and problem dealing resources (e.g. reliable adults, 

peer mediation, taking consultations)    

  

Understands the impact of negotiation skills on defining mutually beneficial 

problem-solving ways  

  

Assesses the strategies – to respects others versus to the  stereotypes and 

prejudices   

  

  

Evaluates conflict solving skills and plans how to improve these skills     
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